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Policy For Early Years Foundation Stage
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Modelled originally on the key for

School Leaders EYFS Policy

Under the Equality Act 2010 we have a duty not to discriminate against people on the basis of their
age, disability, sex, gender reassignment, pregnancy or maternity, race, religion or belief and sexual
orientation, marriage and civil partnership. This policy has been equality impact assessed and we
believe that it is in line with the Equality Act 2010 as it is fair, it does not priorities” or disadvantage any
pupil or adult and it helps to promote equality at this school.

Associated Policies

Safeguarding policy and procedures

See Child Protection and Safeguarding policy

Procedure for responding to illness
and Administering medicines policy

See supporting pupils with medical conditions policy and First aid
Policy

Emergency evacuation procedure

See Fire plan and evacuation procedure and other evacuation risk
assessment and procedure

Procedure for checking the identity
of visitors

See child protection and safeguarding policy and site Security policy

Procedures for a parent failing to
collect a child and for missing
children

See child protection and safeguarding policy

Reading and Writing Maths Policy

See reading , writing and maths policy

Legislation: This policy is based on requirements set out in the 2021 statutory framework for the Early

Years Foundation Stage (EYFS).

Aims
This policy aims to ensure that:

Children have access to a broad and balanced curriculum that provides them with the range of

knowledge and skills necessary for good progress throughout school and life.

progress and no child is left

There is close collaboration
children’s development.

Every child is included and
practices.
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There is quality and consistency in teaching and learning, ensuring that every child makes good

behind.

between our early year’s practitioners, parents, and carers to support the

supported through equality of opportunity and anti-discriminatory




Sandlings Primary Early Years Key Stage

The Sandlings Primary Early Years Key Stage provides children with exciting and stimulating learning
opportunities that align with our school vision and ethos that:

"Sandlings is unique and nurturing, where everyone belongs and thrives."

We foster a happy and safe environment, maintaining high expectations for all our children. Time spent in
Early Years is dedicated to building strong foundations that ensure a successful transition into Year 1 and
promote lifelong learning.

We Celebrate All That is "Unique"

We recognise that every child is an individual and will learn and develop in their own way. We take great care
to understand each child’s unique circumstances, as well as those of their family, and offer the necessary support
to help them succeed as individuals.
We celebrate diversity and culture, embracing the richness that different backgrounds bring to our learning
community.
We believe that:
e Every child is unique, with a distinct set of needs, and is entitled to learn at their own pace and in a
variety of ways.
e Children need opportunities to take responsibility for their own learning by making choices,
experiencing success, and feeling safe to make and learn from mistakes.
e No child should be excluded or disadvantaged due to ethnicity, culture, religion, home language,
family background, special educational needs, disability, gender, or ability.

We Help Everyone Feel a "Sense of Belonging"

We are committed to ensuring that every individual feels included and is equipped with the tools needed to
thrive both in school and in life.

We promote a family-oriented atmosphere within our setting and foster a sense of community where children
understand the importance of being part of a team. Each child contributes to and benefits from the joy,
security, and diversity that our school community offers, which supports them as their school journey evolves.
We encourage children to be self-sufficient, independent, and to exercise self-respect at all times. Equally
important to us is helping children understand the value of togetherness. This is achieved by encouraging
children to communicate their feelings, regulate their emotions, and understand themselves. Additionally, we
focus on the importance of sharing experiences with others, fostering growth and a sense of security within the
community.

We believe that:

e Early years practitioners need to work in partnership with parents/carers, who are their child’s first
educators, as well as with other relevant agencies.

e All children have the right to equality of opportunity and should be positively acknowledged and
valued. They are more likely to reach their full potential as learners when they feel happy, secure, and
have a strong sense of well-being.

e The partnership between early years’ practitioners, parents/carers, and children should develop
mutually supportive relationships where information and expertise are shared by all partners.



e The environment should create a safe, stimulating, and attractive space in which all children can engage
in practical activities, first-hand experiences, and purposeful play and talk—these are the primary ways
through which young children learn about themselves, others, and the world around them.

We Are a “Nurturing” School

Our Early Years practitioners build positive relationships with all children, grounded in mutual respect, trust,
and an understanding of each child’s unique personality and needs. Children’s ideas are listened to and valued,
and adults engage with children to introduce challenges and support them in achieving their full potential.

We recognise the importance of interaction and provide a model of care, interest, and empathy that we hope
children will reflect in their peer-to-peer communication. We teach children to develop self-regulation and
executive function—the ability to focus, retain information, filter distractions, and switch between tasks.

We believe that:

e Care and education are inseparable—quality care is educational, and quality education is caring.

e The promotion of the spiritual, moral, and cultural aspects of learning plays a key role in the
development of children.

e Children need support in developing their ability to make and sustain choices based on their
knowledge and experience of the activities, materials, and equipment available to them.

We Want All Children to “Thrive”

We aim to create awe and wonder in our day-to-day provision, using our learning environment to spark
curiosity and encourage discussion. Our goal is to instil confidence and high self-esteem in every child, so
they approach new challenges with enthusiasm and a smile on their face.

It is important to us that our children learn how to be resilient and resourceful, understanding that learning

is a process, not just an outcome.

We value children’s play and recognise that child-initiated learning opportunities are often the most

effective way to develop ideas and explore new themes within a meaningful context. Learning should be

practical and collaborative, and the early year’s team approaches play with the respect it deserves, fostering
an environment where children can flourish in the moment.

We believe that:

e Effective education requires early years’ practitioners to have a secure understanding of child
development and the ability to plan, deliver, and evaluate a broad, balanced, and relevant curriculum.
Knowing how children are encouraged to learn is just as important as what they learn.

e Early years practitioners should support and extend children’s learning through purposeful observation,
evaluating activities, and providing appropriate interaction.

e Early years practitioners need shared purposes, expectations, and consistency of practice. They should
work together as a team, communicating effectively and remaining open to learning themselves.

e Strategies for curriculum planning, design, assessment, and record-keeping should promote continuity
and progression, both within the reception year and during the transition to Year 1.

e Ongoing formative and summative assessment methods help monitor and track progress, assisting early
years’ practitioners in providing an appropriate curriculum and supporting the completion of the
national profile for children in reception at the end of the foundation stage.



Our Early Years practice and provision have been carefully developed to provide effective methods that
support communication and language as the foundation for teaching and learning. Additionally, we focus on
developing reflective practice, encouraging spontaneous and 'in-the-moment' planning within both continuous
and enhanced provision. This approach supports a greater pitch and pace, allowing for adaptations and
enhanced learning experiences.

Reading, Writing, and Maths

We recognise that reading, writing, and mathematics skills and knowledge must be taught through carefully
planned explanations and activities. As such, we dedicate daily sessions to these key areas. These taught skills
then become a central focus of learning conversations, which in turn foster purposeful play.

Structure of the EYFS

Our Sandlings EYFS team (EYFS lead, teacher, HLTA, and TA) consists of highly experienced early years
practitioners. Each year, we review our class structures based on pupil numbers, which may sometimes result in
Year 1 children learning alongside EYFS children in a mixed-age class.

Implementation

Early Years Transition

We begin fulfilling our aims and values even before children start, by initiating transition activities while they
are still at their nurseries.

A successful transition into Early Years is built on carefully planned communication. We have developed a
comprehensive transition process that invites families to engage with school life and interact with Early Years
practitioners before their child starts school. It is essential that our new starters feel a sense of familiarity with
our Early Years team, allowing trusting relationships to form. We offer a clear pathway of support in the lead-
up to a child’s learning journey with us, and we take great pride in the role we play in supporting this
transition.

Liaising with Childcare Settings
e Early Years practitioners visit local pre-schools and childcare settings prior to the new intake, allowing
children to meet them, gather important information, and observe the children in familiar
surroundings.
e We maintain well-established, close links between childcare settings and the school. We plan visits to
each setting, coordinate the yearly calendar of transition events, and regularly meet to exchange
information and records.

Communication and Working with Parents

e Children and parents are invited for an initial tour of the school, with an additional tour offered after
families receive an offer. This provides an opportunity to become familiar with the school and ask any
questions.

e Parents and children are invited to a "Stay and Play" session in June to engage in the school
environment together.

e An induction pack is provided to all parents to ensure they have the necessary information to support
their child's transition.

e Parents are encouraged to join Class Dojo, our online communication platform, where they can upload
photos, share achievements, and communicate directly with the class teacher.

e Over the summer holidays, parents will be invited to complete challenges with their children and
upload them to their individual portfolios on Class Dojo under the theme of "All About Me." This helps
to build positive relationships between home and school.

e Meetings and workshops for parents are held over the course of the year, focusing on reading, phonics,
writing, and mathematical development. Parents are also invited for personal VIP visits into the
classroom to observe the theory in practice alongside their children.



Getting to Know the Children

In July, children visit for lunch and an afternoon with their new teacher, where they begin to develop
their class identity, including choosing an animal name and establishing classroom rules. They also have
a designated display board to showcase their achievements during these early visits.

We plan regular visits for the children from their previous settings, which include library and story time,
play sessions, watching school plays, and participating in Sports Day, to help them feel familiar and
comfortable in the school environment.

Early Years to Key Stage 1 Transition

The Early Years team supports regular visits to the Year 1 learning environment, allowing children to
become familiar with their new setting.

Teachers plan opportunities for cross-year group teaching, enabling children to get to know all
members of the Sandlings team and work in different classrooms.

The Early Years team meets regularly to discuss the progress and outcomes of children towards
achieving the Early Learning Goals. Towards the end of the year, the Year 1 teacher is involved in these
discussions to ensure a smooth transition.

All members of the Sandlings team have access to Class Dojo accounts, allowing them to view and
comment on children’s observations and achievements.

Year 1 teaching assistants and HLTA support the teaching and routines throughout the academic year,
ensuring continuity in learning and development.

Our Curriculum

We have carefully crafted our pedagogy for learning and curriculum provision, drawing on the Chris Quigley
Early Years Curriculum Companion. This framework incorporates the idea of threshold concepts and big ideas,
ensuring clear progression from the EYFS into Year 1. For early reading and writing, we follow the Litt/le
Wandle Phonics Scheme, and for mathematics, we use the Power of Maths approach.

Our curriculum is:

Centered around high-quality children's books.

Highly responsive to the children’s interests, culture, experiences, and the wider community.
Rights-based and child-led, allowing it to evolve daily, weekly, and term by term.

Informed by research, including our own reflections, and demonstrates a reflective approach by the
Early Years team.

Based on the Educational Programmes outlined in the latest EYFS statutory framework.

The EYFS framework includes seven areas of learning and development, all of which are equally
important and interconnected. However, three prime areas are considered particularly crucial for
sparking curiosity, building the capacity for learning, and helping children form relationships and thrive.
These prime areas are:

Communication and Language
Physical Development
Personal, Social, and Emotional Development

These prime areas are strengthened and applied through four specific areas of learning:
Literacy

Mathematics

Understanding the World

Expressive Arts and Design



Planning, Teaching, and Learning

In planning and guiding children's learning, the Early Years team reflects on the varied rates at which children
develop, adjusting their practice to meet individual needs.

Three key characteristics of effective teaching and learning are:

e Playing and Exploring: Children investigate and experience things, taking the opportunity to "have a
go" (seven types of play are outlined in the CQ document).

e Active Learning: Children concentrate, persist through challenges, and take pride in their achievements.

e Creating and Thinking Critically: Children develop their own ideas, make connections between them,
and create strategies for problem-solving and achieving their goals.

Early Years practitioners plan activities and experiences that enable children to learn effectively. While working
with the children, they focus primarily on the three prime areas, tailoring their practice to each child’s
individual needs, interests, and developmental stage. Using this information, practitioners plan for challenging,
engaging experiences that lay a strong foundation for the curriculum children will encounter as they progress
through school.

Children are engaged in learning through the use of high-quality texts and specific themes that foster the
development of core knowledge and skills. Each area of learning and development is implemented through a
combination of planned, purposeful play and a blend of adult-led and child-initiated activities.

Early Years practitioners understand that play is much more than content delivery; it nurtures flexible thinking
and curiosity. They respond to each child’s emerging needs and interests, guiding their development through
positive, warm interactions and appropriately timed challenges.

The environment—both physical and structured—supports these interactions, establishing clear expectations.
Practitioners also ensure that the equipment and resources available support children’s learning experiences.

Interactions between Early Years practitioners and children during both planned and child-initiated play
provide rich opportunities for communication, language modelling, exploration of ideas, encouragement,
questioning, recall, and narrative-building. These interactions foster deeper understanding and create an
environment in which children are encouraged to challenge themselves.

Early Years practitioners are reflective in their practice, continually observing and evaluating the effectiveness of
the provision in both indoor and outdoor learning spaces.

All Early Years practitioners recognise that teaching occurs in every activity across the learning environment.
There are no activities in the setting that adults do not view as opportunities for teaching. While practitioners
may not always know when these opportunities will arise, it is their skill and expertise that allow them to
identify the "teachable moments" when they occur and respond effectively.

Group Challenges

Children are encouraged to collaborate in groups of varying sizes. Through these group activities, they develop
key skills such as speaking, listening, critiquing, comparing, negotiating, hypothesizing, and problem-solving.
These activities, known as "Big ldea Challenges," are designed around children’s interests and the projects they
are working on. Teachers work alongside the groups, offering expertise in research, co-developing resources,
and guiding the process.

Motivation, success, and next steps are shared in individual, group, and whole-class settings, known as Green
Moments. These moments encourage all children to reflect on what went well and recognise how they can
move learning forward for themselves and others.

Documentation

Big ldea Challenges are documented through a planning sheet that children develop and extend with the
teacher as their learning progresses. These challenge maps serve as a valuable assessment tool, recording



achievements and identifying next steps. Observations and photographs are integrated into ongoing
documentation, which is shared with parents via their individual Class Dojo portfolios, in their special
workbooks, and through Class Dojo stories.

The Environment

In our school, great care is taken in creating an environment that reflects the Reggio Emilia approach. Teachers
thoughtfully organise space for both small and large group projects, as well as smaller, intimate areas for one,
two, or three children. The furniture and displays are designed using natural materials and colours, creating an
inviting and stimulating atmosphere.

A key feature of our Reggio-inspired classroom is the Art Studio, which encourages creative exploration. The
indoor and outdoor classrooms are designed to be beautiful and inspiring, allowing children to investigate,
explore, and problem-solve in a dynamic and engaging environment.

Partnership Working with Parents

As outlined in the statutory framework for the Early Years (September 2021), "Every child deserves the best
possible start in life and the support that enables them to fulfil their potential. Children develop quickly in the
Early Years, and a child’s experiences between birth and age five have a major impact on their future life
chances. A secure, safe, and happy childhood is important in its own right. Good parenting and high-quality
early learning together provide the foundation children need to make the most of their abilities and talents as
they grow up."

At Sandlings, we prioritise building strong partnerships with parents, ensuring they are integral to our Early
Years practice.

Class Dojo serves as an effective online platform for parents to engage with their children’s learning on a daily
basis. It allows for easy sharing of activities, teaching moments, and specific learning opportunities, while also
enabling parents to communicate with staff, upload their own observations from home, and share their insights
into their child’s development.

We run VIP (Very Important Parent) sessions regularly, where a small number of parents are invited into the
classroom at any one time. This provides parents with quality time with their child and allows for meaningful
discussions with their child’s key person. During these sessions, parents collaborate with their child on a task and
provide feedback on the experience. They also participate in a teacher-led learning session, where they learn
strategies to support their child’s development in areas such as phonics or mathematics. Additional share
sessions are held throughout the academic year to further engage parents.

Parents are invited to the school at least 12 times during the year for our “Reading Café” sessions, where they
can actively participate in their child’s reading journey.

In addition to informal updates, parents receive a formal progress report three times a year, in addition to the
EYFS profile, which provides a comprehensive picture of their child’s knowledge, understanding, and abilities.
This ensures that parents are well-informed and able to support their child’s learning and development
effectively.

Safeguarding and welfare procedures

Children learn best when they are healthy, safe, and secure, when their individual needs are met, and when
they have positive relationships with the adults caring for them. At Sandlings, we adhere to the safeguarding
and welfare requirements outlined in the ‘Keeping Children Safe in Education’ statutory guidance, ensuring that
the safety and well-being of all children are a top priority.

We are a healthy school and participate in the Free Milk for Under-Fives Scheme, as well as the Universal Infant
Free School Meals program. Our school menu is regularly monitored in collaboration with the school kitchen
team to ensure that all meals are nutritious and meet the needs of all children. We also cater to children with
special dietary requirements, ensuring that every child receives the correct meal based on their individual needs.

Fresh water is readily available throughout the day, and we encourage children to bring in water bottles with
water only. This promotes hydration and supports healthy habits. Children are also taught the importance of
maintaining good hygiene, including washing their hands properly and regularly. Additionally, we emphasize
the significance of regular dental care, educating children about the importance of visiting the dentist.



By fostering an environment of safety, health, and care, we aim to ensure that all children feel secure, valued,
and able to thrive in their learning and development.

Impact

At Sandlings, ongoing assessment is a key component of our learning and development process. This begins
even before children start school, through discussions with parents and feeder settings to support teacher’s
baseline judgments. These judgments are completed within the first four weeks of a child's time in Reception.

In addition to this, early years’ practitioners will administer the Reception Baseline Assessment (RBA). This
statutory assessment is completed for all children within the first six weeks of their Reception year, in line with
the EYFS framework. The RBA provides an important starting point for tracking and measuring children’s
progress over time.

Through these assessments, we are able to identify each child’s starting point, enabling us to tailor the
curriculum and support to meet their individual needs. This ensures that children are set on a path for success,
with progress tracked regularly to support and challenge their development. We are committed to creating a
foundation that ensures all children are able to make good progress, building upon their strengths and
addressing any areas of need.

Observational Assessment — Unique Child

Early years practitioners observe and interact with pupils to identify and monitor their achievements, interests,
and learning styles. These observations inform and shape future planning for the child’s next steps in learning.
We actively encourage parents and carers to share their observations from home so that their insights can be
incorporated into our planning.

In this process, we carefully consider the purpose and impact of assessment, understanding that its primary goal
is to improve progress rather than simply to prove it. We ask the following questions to ensure that our
assessments are meaningful and effective:

e Who is the observation for? Is it intended to be helpful to other early years practitioners, act as a
reminder, or inform other stakeholders, including parents?
e Does it help to build a holistic picture of the child?
e s it a special moment that reveals something new and remarkable about the child’s development?
e Does it help to monitor areas of concern, allowing us to provide timely and targeted support?
By reflecting on these questions, we ensure that our observations are purposeful, contribute to a deep
understanding of each child’s progress, and help guide future learning experiences.

Summative Assessment - End of Reception

At the end of the Early Years Foundation Stage (EYFS), early years practitioners complete an EYFS profile for
each child. Children are assessed against the 17 Early Learning Goals (ELGs), and their progress is indicated as
follows:

e Meeting expected levels of development
e Not yet reaching expected levels (‘emerging’)

The profile reflects ongoing observations and discussions with parents and/or carers. The results of the profile
are shared with parents and/or carers to provide a comprehensive view of the child’s progress. The profile is
also moderated internally and in partnership with other local schools to ensure consistency and accuracy of
assessment judgments.

Once completed, the EYFS profile data is submitted to the local authority. Additionally, this data is uploaded
onto the school’s internal assessment system, Depth of Learning, in preparation for Year 1, and shared with Year
1 staff to ensure continuity in the child’s learning journey.

For children who are not yet meeting the expected levels, early years’ practitioners work closely with Year 1
staff to implement enhanced transition plans and support strategies to ensure accelerated progress. Similarly, for



children working beyond the Early Learning Goals, relevant information is shared with Year 1 staff to ensure
that appropriate levels of challenge are provided as children transition into Key Stage 1.

Safeguarding and Welfare

The Early Years Foundation Stage is an integral part of the wider school community, and all safeguarding and
welfare procedures are outlined in our school’s safeguarding policy and procedures. Staff working within the
early years adhere to both the school’s safeguarding and intimate care policies. Additionally, a member of the
EYFS team holds a current paediatric first aid certificate to ensure the safety and well-being of all children in our
care.



