
Early Years Medium term Plan 1 

 Spring 2 Summer  1 Summer  2 

Themes  Ticket to Ride: 

All aboard! We will be taking off on a 

magic carpet ride and discovering 

different ways to travel. Or perhaps by a 

flying machines? As we go on this journey 

we will find out all about the people who 

drive these vehicles.  

Help!: 

Will you need a fire engine, police car, 

ambulance? Maybe you need to catch a 

train or a bus or dig a hole in your 

garden. Maybe you aren’t feeling too 

good or have a tooth ache. Never fear as 

there is always someone who can help 

you! 

All creatures great and small: 

Our learning will begin with minibeasts 

where we will become nature detectives 

and discover where we can find different 

creepy crawlies. We will then turn our 

attention to larger creatures as we learn 

all about the animals we might find at the 

zoo, on the farm and in the rainforest. 

Our role play vet is going to become very 

busy!  

 

Water WorldExplorers: 

We will dive into our ‘under water 

explorer role’ as we learn all about sea 

life. Can we help to solve some problems 

for some sea creatures that need our 

help?  

We will explore the beach, water 

transport, lighthouses and pirates from 

stories. 

Key texts  The train ride. 

Cops and robbers. Flashing fire engines. 

Tough trucks  

Mog at the VET. 

Busy people books. 

Ish 

Iggy Peck Architect 

My Granny went to market  

Naughty Bus  

Whatever next  

The Blue Balloon 

 

 

Farmer duck.  

Oliver’s vegetables.  

The tiny seed. 

Hairy Maclary. Farmyard tales. 

The enormous turnip.Jasper’s beanstalk 

Jack and the Beanstalk Farmer Duck  

Elmer stories  

Animal fact books 

The tiger who came to tea 

Giraffes can’t dance 

Hedgehog bakes a cake 

The Very Hungry Caterpillar.   

 

Tiddler  

The rainbow fish  

The lighthouse Keepers Lunch  

Sharing a Shell 

Commotion in the Ocean 

Barry the fish with fingers  

Fijesty Fish  

Key experiences  Dentist /doctor roleplay 

Emergency services role play  

Fire engine visit   

Butterflies  

Farm shop role play  

Chicks incubation   

Farm visit 

Minibeast investigation lab  

Caterpillars and butterfly garden 

Bug man visit 

Trip to the beach  

Pirate day  



 

 

 

 

Area of learning Threshold 

concepts 

Progression Milestones  Vocabulary Autumn 1 and 2, Spring 1 

 

Learning 

experiences 

Continuous 

provision 

Outdoor 

environmen

t 

Purposeful 

pedagogy  

Learning 

conversatio

ns 

Prime 1: 

Communication 

and language 

Communicati

on conveys 

meaning: 

Listening, 

talking and 

joining in 

Uses a wide range of 

vocabulary  

appropriately. 

In general, structures 

sentences correctly  

(grammar is sometimes 

incorrect). 

Picks up and uses language 

from TV shows and  

books. 

Questions are usually precise. 

Offers opinions. 

Is still learning about the 

more subtle uses of language, 

e.g. metaphor and irony 

• attend 

• listen 

• talk 

• 

understand 

Listening 

 Share 

songs, 

nursery 

rhymes and 

stories that 

feature 

rhymes. 

Once 

children are 

familiar 

with the 

rhymes, 

start to 

change 

them, e.g. 

‘Hickory 

dickory 

dare, the 

mouse ran 

up the … 

(stairs)’. 

Encourage 

children to 

make up 

Listening 

Provide a 

range of 

music for 

children to 

listen to. 

Ensure this 

is from a 

variety of 

different 

genres and 

time 

periods. 

Provide 

vocabulary, 

such as 

loud, quiet, 

fast and 

slow, and 

ask children 

to describe 

the music. 

Talking 

Create 

interesting 

Listening 

Create a 

performanc

e area 

where 

children can 

perform for 

each other. 

Talking 

Leave 

equipment 

outside for 

children to 

make up 

their own 

games. 

Encourage 

them to 

establish 

and explain 

their own 

rules. 

Joining in 

Play social 

games. e.g. 

Listening 

Provide a 

commentar

y on what 

you and the 

children are 

doing, e.g. 

‘We’ve just 

been 

listening to 

a story and 

now we are 

going to 

…’. Because 

noisy areas 

make 

listening 

difficult, 

model to 

children 

how to use 

indoor 

voices if the 

noise level 

increases. 

Listening 

Encourage 

children to 

explain 

what they 

have been 

doing, e.g. 

‘That’s a 

really tall 

tower. How 

did you 

make it?’ 

Talking 

Give 

children 

time to 

think before 

answering a 

question. It 

takes a long 

time for 

them to 

organise 

thoughts, 

choose the 



their own 

Talking  

Introduce 

new and 

sophisticate

d 

vocabulary 

each week. 

(This could 

be from a 

set of key 

class texts 

which are 

revisited 

throughout 

the year.) 

Use 

retrieval 

practice to 

help 

children to 

remember 

and use 

these 

words. 

Joining in  

Create a 

‘fairy door’ 

in either the 

classroom 

or outdoor 

area with a 

trail of fairy 

dust leading 

up to it. 

Allow 

children to 

packs for 

children to 

use, e.g. a 

rucksack 

containing a 

compass, a 

map and a 

non�fiction 

book of 

interesting 

places; a 

doctor’s 

case 

containing a 

stethoscope, 

bandages, 

etc. Rather 

than setting 

up role-play 

areas, 

encourage 

children to 

create their 

own and 

decide what 

is needed. 

Joining in 

Provide 

games for 

children to 

play 

together, 

e.g. Snakes 

and Ladders 

or Snap 

Duck, Duck, 

Goose; 

Simon Says 

and What’s 

the Time, 

Mr Wolf?. 

(Ensure you 

adhere to 

this rule 

too.) 

Talking 

Reading 

comprehens

ion 

improves 

when 

children’s 

oral 

language is 

better 

developed; 

the more 

they hear, 

the more 

they learn. 

Maximise 

opportuniti

es to revisit 

familiar 

books. 

Examine 

and discuss 

what 

happens in 

books and 

encourage 

children to 

relate this to 

their own 

lives. Recall 

and talk 

about 

stories at 

right words 

and say 

them. 

Joining in 

Reflect 

carefully on 

the learning 

environmen

ts you have 

created. 

Listen to 

where there 

is a buzz of 

conversatio

n. Listen to 

what 

children are 

talking 

about. Use 

what you 

find to 

make other 

areas more 

conducive 

to joining in 



find it and 

encourage 

discussions 

about how 

it got there 

and who 

might live 

behind it 

different 

times of the 

day, e.g. 

snack time, 

during play 

time 

Joining in 

Create 

learning 

experiences 

where 

children 

have to sort 

and match 

items, 

explaining 

to others 

what they 

are doing as 

they go 

along. 

Prime 2: 

Physical 

development 

Strength  Takes a tummy-up position 

with hands and feet on the 

floor, moving around the 

space. Hangs on a bar and 

lifts up alternate legs, like 

marching in the air. Stands on 

a floor marker while bending 

down to pick up objects 

placed in different positions 

at varying distances from the 

marker. Can flick over a tyre 

and repeat, moving it from 

one end of a small space to 

another. Can play french 

skipping over an elastic band. 

Can walk a large therapy ball 

• muscles  

• pull  

• push  

• rest  

• squeeze  

• strong 

Strength  

Sing action 

songs which 

develop 

strength. 

Provide 

balls for 

children to 

sit on 

during story 

times 

 

Strength 

Provide 

balls, ropes, 

beanbags 

and hoops 

in accessible 

areas for 

children to 

use. Stick 

masking 

tape lines 

on the floor 

for children 

to balance 

on while 

moving 

Strength  

Encourage 

children to 

create 

obstacle 

challenges 

for 

themselves. 

Make 

suggestions 

for any 

activities 

that will 

develop 

Strength 

Use key 

words while 

children are 

playing. 

Many 

words can 

be used in 

lots of 

different 

contexts. 

For 

example, 

‘up’ can be 

Strength  

Assess 

hazards. Do 

not 

immediately 

stop a child 

from doing 

something. 

• Wait: give 

the child 

time to 

work it out 

themselves. 

• Prompt: 



up and down a wall with feet 

while lying on back (knees 

bent) 

between 

activities. 

 

strength 

 

‘climb up’, 

‘jump up 

and down’ , 

‘catch up’ 

and so on 

 

  

with a 

solution or 

alternative. 

• Praise: 

give 

children 

specific 

praise for 

what they 

have done 

well, e.g. ‘I 

love the 

way you 

had to push 

hard to get 

the tyre 

over the 

bump.’ 

 

Gross motor 

skills 

Can balance on one foot for 

a short time. 

Plays ball games. 

Is able to gallop. 

Walks along a low balance 

beam. 

Is able to skip. 

Can ride a bike without  

stabilisers. 

Uses core muscle strength to 

sit up straight at a table. 

• climb 

• gallop 

• hit 

• hop 

• jump 

• kick  

• run 

• skip  

• throw 

Gross 

Motor Skills  

Link 

different 

ways of 

moving. 

e.g. ask 

children to 

skip to the 

water tray, 

hop to the 

sand. 

Introduce 

rhythmic 

movements 

Gross 

Motor Skills 

Ask children 

to move 

between 

activities in 

different 

ways 

 

Gross 

Motor Skills 

Create 

obstacle 

courses for 

children to 

demonstrat

e lots of 

different 

ways of 

moving. 

Provide 

children 

Gross 

Motor Skills 

Create 

movement 

challenges, 

e.g. ‘Can 

you skip to 

the wall 

and back?’ 

or ‘Can you 

gallop and 

keep a 

balloon up 

Gross 

Motor Skills 

Discuss with 

children 

why warm-

ups are 

important. 

Discuss 

individual 

challenges 

with 

children, 

e.g. 



that take a 

lot of 

coordinatio

n, e.g. 

galloping 

and 

skipping. 

Use the 

movement 

adaptations 

of effort, 

space and 

relationships 

to enhance 

walking and 

running 

 

with lists on 

which they 

can tick off 

the 

movements 

they have 

done 

 

at the same 

time?’. 

Encourage 

children to 

lead some 

movement 

activities in 

a warm-up. 

Get active 

with 

children as 

this gives a 

positive 

message 

about the 

importance 

of active 

lifestyles. 

Link 

locomotion 

to other 

areas of 

learning, 

e.g. short 

and long in 

maths could 

be linked 

with short 

and long 

steps 

 

climbing a 

little higher 

on the 

climbing 

frame or 

trying out a 

new game, 

to move 

them on to 

the next 

stage of 

developme

nt. 

Encourage, 

but don’t 

force. 

Working 

with others 

who are 

already at 

the next 

stage can 

help. 

 



Fine motor 

skills 

Threads a large needle and 

stitches real stitches. 

Copies the capital letters  

V, T, H, O, X, L, A, C, U and 

Y. 

Uses brushes, crayons and 

pencils with control. 

Uses a knife and fork 

competently. 

Uses tools to make things. 

• accuracy 

• build 

• control 

• cut 

• draw 

• grasp 

• join 

• paint 

• stack 

• texture 

Fine Motor 

Skills  

Give 

children a 

variety of 

reasons for 

writing, e.g. 

making 

labels, 

writing lists 

and self-

registering 

in the 

morning 

and 

afternoon. 

Encourage 

children to 

make loom 

bracelets or 

bracelets 

with beads 

Fine Motor 

Skills 

n each area, 

provide 

materials 

that appeal 

to children’s 

interests, 

e.g. 

measuring 

spoons in 

sand and 

water areas; 

scissors, 

needles and 

thread in 

the art area; 

magazines 

in the 

reading 

area; small 

world 

figures in 

the toy 

area. 

Provide 

trace cards 

if children 

want to 

write 

letters. 

Fine Motor 

Skills 

Make 

worms out 

of pipe 

cleaners and 

hide them 

around the 

area. Give 

children 

some 

tweezers to 

pick up the 

worms and 

a pot to put 

them in. 

Add 

challenges, 

e.g. ‘Can 

you twist 

the pipe 

cleaners 

together to 

make a 

really long 

worm? 

Fine Motor 

Skills 

Give 

children 

envelopes 

to keep 

notes in. 

Paint an 

area with 

blackboard 

paint where 

you can 

leave 

messages for 

children and 

they can 

leave 

messages for 

each other. 

Fine Motor 

Skills 

Help 

children 

clarify their 

ideas. For 

example, 

ask them 

which tools 

they might 

use and 

why 

Prime 3: 

Personal, social 

and emotional 

development 

Becoming me Is able to complete tasks. 

Identifies more complex 

feelings and begins to  

recognise them in others.  

Has a stable view of 

themselves. 

• choose 

• conflict 

• emotions 

• fair 

• feelings 

• help  

Mental 

Health  

During 

carpet time, 

discuss with 

children 

Mental 

Health 

Ask children 

to make a 

happiness 

Mental 

Health  

Talk to 

children 

about 

Mental 

Health  

Daily 

routine: 

prepare 

Mental 

Health  

Clarify or 

paraphrase 

what 



Demonstrates some basic 

character virtues. 

Manages own needs. 

Takes responsibility for 

washing, dressing  

and using the toilet 

independently. 

• manners 

• rules 

• share 

• sorry 

what they 

might do if 

they are 

experiencin

g strong 

feelings. 

Help them 

to use kind 

words. 

Model this 

with 

sentence 

stems such 

as ‘I feel sad 

when you 

take all the 

toys. I need 

you to 

share 

Character 

virtues, 

physical 

health and 

managing 

self 

Ask children 

to compare 

characters 

from books 

they have 

read. Ask 

them to sort 

them into 

groups 

according to 

who has 

demonstrat

box and put 

things in it 

that make 

them 

happy. 

Collaborate 

with 

families to 

do this. 

Photograph

s of family 

or favourite 

toys might 

be included 

Character 

virtues, 

physical 

health and 

managing 

self 

Provide 

magazines 

with 

pictures of 

food. 

Encourage 

children to 

cut them 

out and 

stick them 

on a paper 

plate to 

show a 

activities 

they can do 

outside 

which might 

make them 

feel better, 

e.g. ‘When I 

feel … I can 

ride a bike, 

climb on 

the 

equipment, 

jump up 

and down 

Character 

virtues, 

physical 

health and 

managing 

self 

Provide a 

physical 

activity 

every week 

for children 

to play. 

Leave the 

equipment 

out for a 

week for 

children to 

practise, 

then change 

cards to 

represent 

various 

feelings. Ask 

children to 

take a face 

at the 

beginning 

and the end 

of the day 

to show 

how they 

feel. Discuss 

how 

feelings may 

change over 

a day or a 

week. 

Notice the 

words 

children use 

to explain 

their 

emotions 

and 

comment 

on them. 

For 

example, 

when they 

feel upset 

and use 

unkind 

language 

children are 

saying to 

move their 

thinking 

along. Use 

silence to 

allow 

children to 

formulate a 

response. 

Character 

virtues, 

physical 

health and 

managing 

self 

Give 

children 

some 

scenarios to 

discuss in 

small 

groups, e.g. 

’What do 

you think 

the 

characters 

involved 

should do?’. 

Listen to the 

conversatio

ns and 

ensure 



ed 

particular 

character 

virtues. 

healthy 

meal. 

to a 

different 

activity. 

Revisit 

activities 

every few 

weeks. 

Activities 

might 

include 

skipping, 

french 

skipping, 

and rackets 

and balls. 

Play the 

activities 

with 

children. 

about 

another 

child, 

demonstrat

e how to 

use kind 

words 

instead. Act 

out 

scenarios 

with dolls 

or children 

you have 

primed 

Character 

virtues, 

physical 

health and 

managing se 

Point out 

when 

children are 

demonstrati

ng character 

virtues. 

Celebrate 

this with 

children so 

they can 

recognise 

the virtues 

and when 

and how to 

use them. 

everyone 

feels 

listened to. 

Ask children 

to come up 

with some 

rules for 

their 

discussions. 



Provide 

interesting 

activities to 

encourage 

large motor 

play such as 

those that 

use tyres, 

scarves and 

music lf 

 

Becoming a 

friend 

Is developing a sense of social 

rules. Prefers games of rivalry. 

Enjoys cooperative play, 

often relying on an adult to 

sort out conflicts. Shows 

sensitivity to the needs of 

others. Much of their 

personality is established. Is 

beginning to recognise 

differences between 

themselves and others. 

• conflict 

• different 

• friend 

• kind 

• listen 

• special 

• talk 

self-image 

and 

relationships 

Read 

Hedgehog 

Bakes a 

Cake by 

Maryann 

Macdonald. 

Discuss with 

children 

what the 

word 

‘conflict’ 

means. 

self-image 

and 

relationships 

Provide an 

opportunity 

for children 

to make 

Hedgehog’s 

yellow cake 

in small 

groups. 

Inspired by 

the idea of 

a recipe, ask 

children to 

create a 

recipe for 

working 

together 

self-image 

and 

relationships 

Give 

children 

group 

challenges 

in which 

they must 

cooperate, 

e.g. ‘Build a 

den.’, 

‘Make an 

obstacle 

course for 

other 

children.’ or 

‘Paint a 

picture on a 

roll of 

wallpaper.’ 

self-image 

and 

relationships 

Develop a 

system for 

conflict 

resolution. 

Below is a 

possible 

example 

from Safe & 

Caring 

Schools 

(www.safea

ndcaringsch

ools.com) : 

• Approach 

calmly, 

place 

yourself 

between 

children and 

use a calm 

voice. Don’t 

self-image 

and 

relationships 

Role-play 

possible 

conflict 

situations 

with 

puppets, 

e.g. ‘What if 

I say only 

teachers are 

allowed to 

mix paint?' 

or ‘What if I 

say only 

Chris is 

allowed to 

play with 

the sand?’ 

or 'What if I 

say Nicola is 

not allowed 

to play with 



take sides. • 

Acknowledg

e children’s 

feelings. • 

Gather 

information 

from each 

child. • 

Restate the 

problem. • 

Ask for 

ideas of 

solutions 

and choose 

one 

together. • 

Be prepared 

to give 

follow-up 

support. 

Stay near 

children 

water?’ 

Becoming a 

citizen 

Follows negotiated rules and 

uses strategies to manage 

non-compliance. 

Takes notice of roles 

performed outside  

their family, e.g. doctors, 

firefighters,  

teachers, police officers. 

Knows that to buy some 

things you may have to save 

up money. 

Can describe what might be 

done to care for their 

environment. 

• 

collaborate 

• 

democracy 

• 

environmen

t 

• job 

• look after 

• money 

• planet 

• recycle 

• 

responsibilit

y 

economic 

well-being 

and taking 

responsibilit

y 

Ask children 

what kind 

of jobs they 

might like 

to do and 

why. Talk 

about 

spending 

and saving. 

economic 

well-being 

and taking 

responsibilit

y 

Create ‘tidy 

up’ teams 

responsible 

for different 

areas of 

provision. A 

‘keep me’ 

team could 

first label 

any items 

economic 

well-being 

and taking 

responsibilit

y 

Provide 

seeds and 

plants for 

children to 

grow. Eat 

the food 

they have 

grown. 

Read Look 

After Your 

economic 

well-being 

and taking 

responsibilit

y 

Democracy 

in action: 

Ask children 

to consider 

different 

ways of 

achieving a 

goal. For 

example, if 

water has 

economic 

well-being 

and taking 

responsibilit

y 

Provide 

children 

with non-

fiction 

books about 

the 

environmen

t. Show 

them 

documentar



• save 

• spend 

• world 

that 

children 

have made 

and want to 

continue 

with later, 

before the 

'tidy up’ 

teams do 

their job 

Planet by 

Lauren 

Child 

been spilt 

on the 

floor, 

explain that 

it is not safe 

because it 

has made 

the floor 

slippy. Ask 

children to 

come up 

with a 

variety of 

solutions, 

then as a 

class decide 

on which 

one to 

choose. 

Discuss 

what it feels 

like when 

your idea 

isn’t chosen 

ies. 

Encourage 

them to talk 

about cause 

and effect. 

Ask 

questions 

such as 

‘Why is 

driving a car 

bad for the 

environmen

t?’ or ‘What 

difference 

would it 

make if you 

turned off 

the tap 

while 

cleaning 

your teeth?’ 

Specific 1: 

Literacy 

Reading  Reads simple phrases  

and sentences. 

Enjoys a range of books. 

Knows that information can 

be retrieved  

from books. 

Retells simple stories. 

Can describe settings, events 

and characters in  

some detail. 

Uses vocabulary they have 

heard in books. 

Is developing phonological 

• author 

• book 

• letter 

• page 

• print 

• sound 

• text 

• title 

• 

vocabulary 

• word 

reading 

words 

Introduce 

children to 

some 

common 

sight words. 

Put the 

words on 

cards and, 

as you read 

a story, 

point out 

reading 

words 

Hide 

common 

sight words 

in the water 

and sand 

areas for 

children to 

fish out or 

uncover. 

Provide 

juggling 

reading 

words 

Draw out a 

sight-word 

hopscotch. 

Encourage 

children to 

throw a 

beanbag 

onto a 

word, say 

the word 

and then 

reading 

words 

Wait until 

children are 

beginning 

to grasp 

phonics 

before 

introducing 

common 

sight words 

that do not 

follow the 

reading 

words 

Ask 

questions 

like 'Where 

might you 

find this 

word?’ 

understandi

ng texts 

Ask 

questions 

such as: 



awareness. 

Shows familiarity with 

rhyming and beginning  

sounds. 

Reads some high-frequency 

words. 

Is beginning to blend and 

segment sounds. 

the words 

in the story 

and on the 

word cards. 

understandi

ng texts 

Use your 

choice of 

books to 

increase 

children’s 

knowledge 

of the 

world. With 

this 

knowledge, 

they will 

have a 

better 

understandi

ng of texts 

scarves and 

encourage 

children to 

make the 

shapes of 

the words 

in the air 

with them. 

Progress to 

writing on a 

whiteboard 

. 

understandi

ng texts 

Encourage 

children to 

read to each 

other by 

providing 

books at 

many 

different 

levels, such 

as picture 

books and 

familiar 

books with 

repeated 

verses and 

rhymes. 

hopscotch 

to it. 

understandi

ng texts 

Leave 

movement 

instruction 

cards in the 

outdoor 

area for 

children to 

follow. Start 

with a word 

and picture, 

then 

progress to 

just the 

word. 

Provide 

books about 

the human 

body and 

keeping 

healthy 

phonics 

rules. 

Encourage 

children to 

become 

word 

detectives: 

this could 

be done 

wearing 

hats and 

using 

magnifying 

glasses with 

which they 

find 

examples of 

a particular 

word in a 

book. Often 

children 

recognise a 

sight word 

on a 

flashcard 

but struggle 

to pick it 

out in a 

book. 

understandi

ng texts 

Use the 

following 

PEER 

framework 

from 

‘Preparing 

‘What do 

you think 

this story is 

going to be 

about?’, 

‘How do 

you know 

…?’, ‘What 

might 

happen if 

…?’, ‘What 

would you 

do if it was 

you …?’, 

‘What 

might … do 

next?’. 



for Literacy: 

Improving 

communicat

ion, 

language 

and literacy 

in the early 

years’ by 

the 

Education 

Endowment 

Foundation: 

• Prompt 

the child to 

say 

something 

about the 

book. • 

Evaluate 

their 

response. • 

Expand 

their 

response by 

rephrasing 

or adding 

information 

to it. • 

Repeat the 

prompt to 

help the 

child learn 

from the 

expansion 



Writing  Enjoys writing for a variety of 

purposes. 

May write their name. 

Holds pencil correctly and is 

beginning to  

form letters accurately. 

Knows the sounds letters 

make and is  

beginning to spell words 

based on how they  

sound. 

Labels pictures with a few 

words and later  

on begins to write simple 

sentences with  

correct grammar. 

• core  

strength 

• letters 

• long 

• midline  

crossing 

• purpose 

• round 

• sentences 

• shoulder  

strength 

• tripod 

grip 

• vertical 

• words 

Handwritin

g 

Make a 

‘question of 

the day' 

board. 

Write a 

simple 

question for 

children to 

answer as 

they come 

into school, 

e.g. ‘What 

did you 

have for 

breakfast 

today?’ 

sentence 

writing and 

sharing with 

others 

Read Diary 

of a 

Wombat by 

Jackie 

French and 

encourage 

children to 

write a 

diary entry 

over the 

weekend. 

They should 

not include 

too much 

detail, just a 

Handwritin

g 

Wet the 

sand in the 

sand tray 

and 

encourage 

children to 

write letters 

in it. 

Provide 

labels, 

envelopes, 

strips of 

paper and 

paper on 

clipboards 

to 

encourage 

children to 

write during 

role play 

sentence 

writing and 

sharing with 

others 

Provide 

materials 

for children 

to make 

and 

decorate 

the diary 

that they 

then take 

home to 

write in. 

Handwritin

g 

Turn a 

section of 

the outdoor 

area into a 

writing den. 

Fill it with 

paper, pens, 

pencils, 

bulldog 

clips, paper 

clips, 

notebooks 

and folders. 

sentence 

writing and 

sharing with 

others 

Place some 

fairy doors 

in the 

outdoor 

area. 

Encourage 

children to 

wonder 

about who 

might live 

there. 

Sprinkle 

some fairy 

dust near 

the door 

and leave a 

letter for 

children 

Handwritin

g 

Create a 

message 

board. (This 

could be an 

area of the 

classroom 

painted 

with 

blackboard 

paint.) 

Leave 

messages for 

children and 

encourage 

them to 

reply or 

send 

messages to 

each other. 

Ensure 

children see 

you writing 

during the 

day. Point 

out that 

you are 

writing a 'to 

do' list, a 

shopping 

list, a note 

to remind 

yourself to 

…, etc.). 

sentence 

writing and 

Handwritin

g 

Talk to 

children 

about their 

writing. Ask 

them why 

and what 

are they 

writing 

sentence 

writing and 

sharing with 

others 

Ask 

questions 

such as 

‘Which 

word do 

you think 

would be 

the best?’, 

‘Why do 

you like 

that word?’ 

and ‘Which 

is your 

favourite 

word?’ 



couple of 

words or a 

sentence, 

and a 

drawing if 

they would 

like to. 

Parents may 

help with 

the writing. 

Encourage 

children to 

share their 

diary entries 

with a 

friend. 

from the 

fairies. 

Encourage 

children to 

write back. 

sharing with 

others 

Emphasise 

quality over 

quantity. 

Talk to 

children 

about what 

makes a 

good 

sentence (a 

complete 

thought). 

Write 

sentences 

during the 

day with 

children 

about 

activities 

you are 

doing. 

Model how 

to make a 

sentence 

interesting. 

Demonstrat

e making 

decisions 

about which 

are the best 

words to 

use to make 

a golden 

sentence. 

Use a large 

whiteboard 



and tweak 

sentences 

with 

children’s 

contribution

s. Once you 

are happy 

with the 

sentence, 

create a 

celebration 

(e.g. a drum 

roll or a fist 

pump). Use 

these 

opportuniti

es to 

increase 

children’s 

vocabulary. 

Specific 2: 

Mathematical 

development  

Counting Counts objects up to five. 

Shows a group of four 

objects. 

Counts structured 

arrangements to ten.  

Draws or writes numerals to 

ten.  

Accurately counts a line of 

objects and says how  

many. 

Says what becomes before or 

after a number by counting 

up from one. 

Counts beyond 20 

• counting 

• how 

many? 

• less 

• more 

• numbers 

to  

ten 

Give 

children a 

collection of 

ten objects. 

Throw a 

die, and 

children 

count out 

that number 

of objects. 

Provide 

different 

arrays of 

numbers 

and ask 

children 

‘How 

Make a post 

sack with 

non-

traditional 

dot arrays 

of numbers 

up to ten 

on 

envelopes. 

Label 

houses 1–10 

around the 

room and 

ask children 

to deliver 

the right 

letters to 

Mud pie 

cooking: 

arrange 

pictorial 

recipe cards 

in the ‘mud 

kitchen’ for 

children to 

follow, e.g. 

23 conkers, 

or 2 ladles 

of water. 

Ask children 

to come up 

with their 

own 

recipes. 

Self-

registration 

daily 

routine: 

make an 

arrangemen

t of pockets 

on a board 

and place a 

pot of lolly 

sticks next 

to it. 

Explain that 

one stick 

represents 

one person 

(to explain 

Encourage 

children to 

describe 

what they 

see and 

how they 

see it 



many?’. 

Provide 

manipulativ

es such as 

Numicon®, 

Multilink ® 

Cubes and 

ten-frames 

(5 x 2 grids 

of squares) 

for children 

to see the 

different 

arrays 

possible for 

larger 

numbers 

the right 

house 

one-to-one 

corresponde

nce). 

Children 

pick up a 

lolly stick 

from a pot 

and place it 

in a pocket 

to indicate 

they are 

present. To 

assist 

cardinality, 

when each 

pocket has 

five sticks 

the child 

that places 

the fifth 

stick labels 

the pocket 

as ‘5’. Ask 

children 

how they 

can use the 

new chart 

to work out 

how many 

children are 

present. 

Count the 

sticks in a 

variety of 

ways to 

encourage 

mathematic



ally flexible 

thinking 

Number sense Subitises to six in familiar and 

non-familiar arrangements, 

describing how they see the 

number. 

Identifies first to tenth. 

Can place numbers on a 

blank number line 

to 20. 

Can place numbers on a 

vertical number line  

(which includes zero and 

negative numbers) 

• compare 

• describe 

• first 

• how 

many? 

• match 

• order 

• second 

• third 

Show 

number dot 

cards up to 

the value of 

six with 

some more 

complex 

arrangemen

ts. 

Encourage 

children to 

talk about 

how they 

see the 

number. 

Play Secret 

Number 

with a blank 

number 

line: 

children 

have to 

guess your 

number. As 

they guess, 

ask them to 

write their 

number on 

the line. Tell 

them if your 

number is 

more or less 

than their 

guess before 

the next 

Provide 

small world 

houses or 

construction 

kits for 

children to 

make streets 

and number 

the houses. 

Provide 

slopes for 

children to 

race cars 

down and 

say which 

position 

each car 

finished in. 

Provide egg 

boxes for 

children to 

put objects 

in. 

Label sit-

and-ride 

vehicles 

with 

numbers. 

Place 

numbers in 

a bag and 

ask children 

to choose 

one and 

then find 

the 

correspondi

ng vehicle. 

Make 

numbered 

parking 

bays for the 

vehicles and 

ask children 

to park 

them in the 

right place 

Ask children 

to place a 

number of 

dots in ten-

frames (5 x 

2 grids of 

squares) and 

talk to them 

about the 

different 

ways in 

which they 

can display 

numbers. 

Ask them 

how many 

different 

ways they 

can find to 

arrange the 

dots. 

Encourage 

children to 

explore a 

variety of 

ways in 

which to 

arrange the 

dots. Use 

‘number 

talks’ to 

encourage 

children to 

clarify their 

thinking, 

When 

subitising, 

ask children 

to describe 

how they 

see the 

numbers. 

For 

example, a 

child may 

see the 5 on 

a die as a 

square of 

four dots, 

with one in 

the middle. 

Encourage 

children to 

share with 

each other 

the differing 

ways in 

which they 

see the 

same 

number. 



person 

guesses 

consider 

other 

strategies 

and build a 

repertoire 

of efficient 

strategies. 

Patterns  Can translate patterns by 

using new materials or 

actions to represent  

a pattern, e.g. blue button, 

red button,  

yellow button might become 

cube, circle,  

triangle. 

Recognises core units of a 

pattern, e.g. cube,  

circle, triangle is a unit within 

a pattern, followed by 

another unit of cube, circle, 

triangle.Is able to extend a 

pattern even if it ends in a 

partial unit, e.g. cube, circle, 

triangle;  

cube, circle. 

Creates their own patterns. 

• complete 

• copy 

• extend 

• pattern 

• recognise 

• repeat 

• rule 

• same 

• 

symmetrical 

Read One 

Grain of 

Rice: A 

Mathematic

al Folktale 

by Demi. 

Ask children 

if they 

recognise 

the pattern 

and if they 

think Rani 

made a 

good deal. 

Sing songs 

with 

patterns, 

e.g. ‘Head, 

Shoulders, 

Knees and 

Toes’ and 

‘Bobby 

Bingo’, 

clapping out 

the BINGO 

rhythm. Ask 

children 

what they 

notice 

about the 

Provide 

fruit for 

children to 

make 

kebabs, and 

ask them to 

make a 

repeating 

pattern. 

Provide 

paper to 

make paper 

chains. Ask 

children 

how many 

different 

patterns 

they can 

make with 

three 

colours. 

Dance 

traditional 

dances with 

children as 

many have 

repeating 

patterns. 

Play 

movement 

pattern 

games, e.g. 

Clap High, 

Clap Low; 

Stamp 

Right, 

Stamp Left. 

Ask children 

to make up 

their own. 

Ask children 

to change 

‘Bobby 

Bingo’ claps 

to actions 

Use sound 

patterns as 

there is a 

strong link 

between 

patterns and 

rhythm. 

Play sound 

patterns and 

ask children 

to recreate 

them and 

then create 

their own. 

Mix up the 

order of 

some 

familiar 

songs, e.g. 

‘Head, 

Shoulders, 

Knees and 

Toes’ 

becomes 

‘Shoulders, 

Head, Toes 

and Knees’. 

Discuss why 

the new 

one is so 

Ask 

questions 

such as, 

‘Can you 

tell me 

what sound 

would 

come next 

in this 

pattern?’, 

‘How many 

times will 

we hear 

that sound?’ 

and ‘What 

can you 

see/hear 

changing?’. 



patterns in 

the songs 

tricky. Keep 

this as a fun 

and 

engaging 

activity 

rather than 

a lesson 

Number 

operations 1 

Counts on from the first set, 

rather than counting the 

whole,  

e.g. 5; 6, 7, 8. 

Solves ‘change unknown’ 

problems, e.g. ‘You have six 

sweets. Taylor gives you 

some more so now you have 

eight. How many did he give 

you?’ 

When subtracting, counts 

back from first  

number, keeping track of 

counts. 

Compares larger sets by 

counting and says  

which has more or less. 

Can compose and decompose  

numbers to ten. 

• add 

• altogether 

• count on 

• difference 

• equal 

• fewer 

• how 

many? 

• less 

• more 

• plus 

• same 

• subtract 

• take away 

Play Find 

the 

Dominoes: 

place 

domino 

cards 

around the 

room, shout 

out a 

number and 

ask children 

to find a 

card with 

that number 

of dots on. 

Ask them to 

compare 

with 

someone 

else, who 

may have 

chosen a 

card with a 

different 

combinatio

n of dots. 

Ask children 

to think 

about how 

many 

Use five- 

and ten-

frames to 

help 

children 

compose 

and 

decompose 

numbers. 

Make two 

boat docks 

in the water 

tray and 

have a 

paper boat 

race, using 

fans to 

move the 

boats along. 

Ask children 

to calculate 

how many 

ended up in 

each dock. 

Provide 

large 

construction 

blocks for 

children to 

build with 

and ask 

questions, 

such as 

‘How many 

more bricks 

do you 

need for 

another 

layer in the 

wall?’ 

Ensure 

children 

have a 

good 

understandi

ng of the 

relationship 

between 

numbers 

before 

introducing 

mathematic

al symbols. 

Introduce 

children to 

the 

commutativ

e principle 

by 

demonstrati

ng, e.g. 

‘Three and 

two more 

makes five. 

Two and 

three more 

makes five.’ 

Introduce 

the more 

complex 

Encourage 

children to 

use number 

problems in 

everyday 

situations, 

e.g. ‘I 

usually put 

five cups 

out for 

snack time 

but Lakshmi 

isn’t here 

today. How 

many cups 

do I need?’ 



different 

ways they 

can find to 

make the 

number. 

structure of 

‘change 

unknown’ 

problems. 

Number 

operations 2 

Shows numbers with fingers. • count 

• double 

• group 

• half 

• pair 

• sets 

• share 

Ensure 

children see 

multiplicati

on arrays by 

using 

columns 

and rows. 

Egg boxes 

and muffin 

tins are 

good 

resources 

for this. Sing 

songs to 

children 

which 

include 

patterns, 

e.g. ‘Ten 

Fat 

Sausages’. 

Make some 

make-

believe 

sausages 

and every 

time one 

goes pop 

and one 

goes bang, 

throw two 

out to 

Cooking 

provides 

lots of 

opportuniti

es to talk 

about 

sharing and 

multiplying. 

Put three 

chocolate 

chips on 

each muffin 

and ask 

‘How many 

threes do 

we have?’. 

Jump in 

twos: draw 

a number 

line, along 

which 

children 

jump in 

twos. Make 

a number 

pattern with 

pebbles 

behind the 

line: two 

pebbles, 

then four 

pebbles. Ask 

children to 

finish the 

pattern 

Expose 

children to 

a range of 

problem 

situations 

without 

telling them 

how to 

work out 

the answers. 

Supporting 

children to 

find 

solutions 

which make 

sense to 

them, rather 

than 

teaching a 

procedure, 

lays a strong 

foundation 

for number 

sense. 

Ask 

questions 

such as 

‘How did 

you work 

that out?’ 

and ‘Can 

you think of 

a different 

way to do 

it?’. 



children. 

Encourage 

children to 

use their 

fingers to 

count back 

in twos 

Finger gnosis Follows lines on a maze with 

different fingers. 

• finger  

perception 

• fingers  

• five  

• ten  

• tools  

• touch 

Play Finger 

Disco: stick 

coloured 

dots to 

children’s 

fingers; play 

music and 

shout out 

colours. 

Children 

have to 

touch their 

thumb with 

the correct 

finger. Do 

this activity 

with both 

hands. 

Ask children 

to put 

coloured 

dots on 

their finger 

nails. Draw 

mazes using 

the same 

colours with 

a start and 

end point. 

Encourage 

children to 

follow the 

lines with 

the correct 

colour 

finger. Ask 

children to 

make some 

mazes of 

their own 

Encourage 

children to 

move 

around the 

outdoor 

area in 

different 

ways. Shout 

‘Stop’ and 

throw a 

large die 

numbered 

0–5. 

Children 

have to 

show that 

number of 

fingers 

Be aware of 

any 

opportuniti

es for 

children to 

use their 

fingers, e.g. 

remind 

them during 

the day to 

count on 

their fingers. 

Play games 

using a 

colour mat: 

you name a 

colour and 

children 

have to tap 

it as quickly 

as possible. 

Ask 

questions 

such as 

‘How can 

you move 

your fingers 

more 

quickly?’ 

and ‘Which 

other 

activities 

involve 

using 

fingers?’. 

(Link this to 

the use of 

musical 

instruments.

) 

Sets  Uses multiple set sorting by 

focusing on different 

attributes, e.g. red gloves and 

mittens can become large red 

gloves and large red mittens. 

Compares and orders sets by 

using specifically 

mathematical attributes, e.g. 

• group 

• less 

• match 

• more 

• pattern 

• same 

• set 

• sort 

Read Shoes, 

Shoes, Shoes 

by Ann 

Morris. If 

children 

wear 

uniform, ask 

them to 

Provide 

realia 

templates 

for children 

to sort 

objects, in 

different 

areas of the 

Chalk large 

grids onto 

the 

playground 

and ask 

children to 

sort the 

outdoor 

Explain to 

children 

how to use 

a graph. 

Show them 

how the 

column 

starts at the 

Ask 

questions 

such as 

‘What could 

we do with 

shoes that 

have laces 

and 



the set that has the most 

(quantity) and the set that has 

the biggest objects 

(magnitude). 

• text bring in 

their 

favourite 

shoes. Sit in 

a circle and 

ask children 

to each put 

one of their 

shoes in the 

centre. Ask 

them to 

come up 

with some 

ideas of 

how to sort 

the shoes 

into groups. 

Make a grid 

and use a 

realia graph 

(a 3D bar 

graph that 

uses 

real�life 

objects) to 

work out 

how many 

are in each 

category. 

classroom. toys. line (axis). 

Explain that 

only one 

shoe may 

be placed in 

each square. 

Explain that 

missing out 

squares 

makes it 

difficult to 

compare 

each 

column. 

Make labels 

for the 

categories as 

decided by 

children. If 

children are 

struggling, 

spend time 

looking at 

pictures of 

different 

shoes and 

talking 

about how 

they are the 

same but 

different. 

Take a 

photo of 

the graph. 

VELCRO® 

?’, ‘Why do 

you think 

the trainer 

column is so 

much 

longer than 

the others?’ 

and ‘Do 

you think 

the shoes 

would be 

different if it 

was summer 

(or 

winter)?’. 

Measurement  Describes measurable  

attributes of objects. 

Enjoys predicting and 

• after 

• before 

• compare 

Length  

Read 

Goldilocks 

Length 

Ask children 

to compare 

Length 

Ask children 

what they 

Length 

Ensure 

children are 

Length 

Encourage 

children to 



discussing comparisons of 

attributes. 

Focuses on fairness and 

accuracy. 

Uses a variety of measuring 

tools. 

Compares the length of two 

objects by using a  

third object (a measuring 

tool). 

Estimates how many cubes 

will fill a space. 

Sequences and orders events. 

Is beginning to use a timer 

and a calendar. 

Uses an increasing amount of 

measurement vocabulary.  

Is beginning to use some 

indirect comparison, e.g. 

turning a circumference into a 

length using string. 

• empty 

• fast 

• full 

• heavier  

than 

• heavy 

• holds less 

• holds 

more 

• light 

• lighter 

than 

• long 

• longer 

than 

• measure  

• minute 

• narrow  

• short  

• shorter  

than 

• slow 

• small 

• soon 

• tall 

• weigh 

• wide 

and the 

Three Bears 

(traditional)

. Ask 

children 

‘Why do 

you think 

Baby Bear’s 

things were 

always the 

right size for 

Goldilocks?’

, ‘Do you 

think Daddy 

Bear’s chair 

was too big 

for him?’, 

‘Why do 

you think 

that?’. 

Encourage 

children to 

see that 

what is right 

for one 

person may 

not be right 

for another. 

Make 

footprint 

rulers: draw 

an outline 

of each 

child’s foot. 

Ask them to 

cut it out 

and write 

their 

footprint 

rulers, 

asking 

‘Which is 

longer/short

er?’. 

Encourage 

children to 

go into the 

different 

areas and 

find things 

that are the 

same length 

as their 

footprint 

ruler. 

Weight 

Make two-

egg cakes in 

small 

groups: 

place two 

eggs on one 

side of the 

scales. 

Children 

have to 

weigh out 

the same 

amount of 

each of the 

other 

ingredients 

– sugar, self- 

raising flour 

can find 

outside that 

is the same 

length as 

their 

footprint 

ruler. Ask 

them to sort 

three 

objects: one 

shorter, one 

the same 

and one 

longer than 

their 

footprint 

ruler. 

Encourage 

children to 

look for 

objects that 

are the 

length of 

two of 

(double) 

their 

footprint 

ruler. 

Weight 

Play How 

Heavy is 

Teddy? 

Place a 

teddy on 

one side of 

the scales. 

Ask children 

only 

isolating the 

attribute of 

length. 

Reflect on 

how you 

could use all 

areas of 

continuous 

provision to 

include 

authentic 

opportuniti

es for 

measuring 

length. 

Some of 

these 

opportuniti

es will arise 

as children 

play, but 

reflecting 

on this in 

advance can 

help you to 

enhance 

provision. 

Take 

opportuniti

es to 

comment 

on length in 

class, e.g. 

‘Look, the 

blue truck is 

longer than 

use more 

precise 

language 

related to 

length, e.g. 

‘Does the 

truck seem 

just a little 

bit longer 

than your 

footprint 

ruler?’. 

Weight 

Ask children 

questions 

that 

emphasise 

the 

conservatio

n of weight. 

With clay 

that is of 

equal 

weights, ask 

children to 

make a 

worm and 

ask ‘Whose 

worm is the 

longest?’, 

‘Whose 

worm is the 

heaviest?’ 

and ‘Why 

are they the 

same?’ 

Capacity 



their name 

on it 

Weight 

 Show 

children a 

variety of 

different 

weighing 

scales, 

demonstrati

ng how 

they work. 

Pre-prepare 

some 

parcels: tell 

children 

they are 

birthday 

presents. 

Explain to 

children 

that when 

they send a 

parcel, it is 

weighed 

and the 

price 

depends on 

the weight. 

Pass the 

parcels 

around. 

Encourage 

children to 

predict the 

weight and 

then check 

and butter. 

Capacity 

Provide 

children, 

working in 

pairs, with a 

variety of 

different 

containers 

and 

dinosaurs. 

Ask them to 

check and 

label how 

many 

dinosaurs 

each 

container 

can hold. 

Show 

children 

how to 

make a 

vertical 

cylinder 

with a base 

and 

challenge 

them to 

work in 

pairs to 

make their 

own that 

can contain 

ten 

dinosaurs. 

Time 

to find 

objects to 

add to the 

other 

bucket to 

balance the 

scales. For 

example, 

ten conkers 

weigh the 

same as 

Teddy. 

Capacity 

Encourage 

children to 

make a 

cylinder and 

see what 

objects they 

can find in 

the outdoor 

area to fill 

it. Ask them 

to record 

their 

findings, 

e.g. 12 

pebbles, 10 

conkers, 8 

twigs 

Time 

Make a 

chart for a 

week with a 

list of some 

typical 

activities in 

the red 

one.’ and 

‘The snake 

picture is 

longer than 

the giraffe 

picture.’ 

Ensure 

children 

measure 

end to end, 

without 

gaps. 

Weight 

Make 

comments 

during the 

day about 

weights of 

objects. 

Give each 

child a ball 

of 

modelling 

clay of the 

same 

weight. Ask 

them to 

work with a 

partner to 

check the 

balls are the 

same weight 

on a pair of 

scales. Ask 

children to 

change the 

Ask 

questions 

such as, 

‘What do 

you think a 

cylinder for 

20 

dinosaurs 

would look 

like?’. 

Time 

Ask 

questions 

such as 

‘What 

would 

happen if 

you used a 

different 

timer?’, 

‘What if 

you used a 

different 

container?’, 

‘What 

might you 

change to 

do it even 

more 

quickly?’. 



using the 

different 

scales. 

Capacity 

Tell children 

they are toy 

makers. 

Choose 

some items 

from the 

small world 

equipment, 

e.g. 

dinosaurs, 

and explain 

to children 

that they 

have to 

pack their 

toys into a 

container to 

sell. Show 

them a 

container 

and ask, 

‘How many 

dinosaurs 

do you 

think it will 

hold?’. 

Show them 

another 

container 

with a 

different 

capacity 

and label 

Set up a 

variety of 

different 

timers (sand 

timers, 

digital 

timers, etc.) 

with 

challenges 

in different 

areas. How 

many 

spoonfuls of 

sand can 

they put 

into the 

container 

before the 

timer ends? 

How many 

beads, 

blocks, 

small word 

characters? 

Make these 

more 

challenging 

by asking 

children 

how long it 

would take 

to do 

something. 

the outdoor 

area. 

Encourage 

children to 

write their 

name next 

to the 

activity/ies 

they have 

done that 

day. Refer 

back to it at 

the end of 

the week. 

Use it to 

create 

conversatio

ns using the 

vocabulary 

of time. 

shape of 

their clay 

and discuss 

what they 

think will 

happen to 

its weight. 

Provide 

other 

scenarios, 

e.g. making 

a worm 

with their 

clay. Use 

lots of 

questions 

and repeat 

with other 

items until 

children 

understand 

that an 

object’s 

weight does 

not change 

when its 

shape 

changes. 

Capacity 

Ask children 

how they 

decided on 

the size of 

their 

cylinder for 

ten. This 

activity 



each with 

the quantity 

it holds. 

Time 

Build time 

into daily 

routines. 

Talk about 

what day it 

is and what 

month it is. 

Provide a 

class 

birthday 

calendar. 

Use it to 

talk about 

age, next 

week, last 

week, 

today, last 

month, etc 

could be 

expanded 

by 

encouraging 

children to 

make 

cylinders for 

numbers of 

dinosaurs 

up to 20: 

children 

choose a 

number 

from a bag 

and make a 

cylinder for 

that number 

of dinosaurs 

which are 

then 

displayed in 

a line. Ask 

children 

whether a 

cylinder was 

the most 

suitable 

shape to use 

for packing 

dinosaurs. 

Discuss 

which shape 

of container 

would be 

better. 

Time 

During 



stories, 

emphasise 

time 

phrases, e.g. 

once upon 

a time, a 

long time 

ago, 

suddenly, in 

the blink of 

an eye 

 

Shapes  Uses attributes to identify  

some unusual shapes. 

May recognise a right-angled 

triangle. 

Recognises most familiar 

shapes and  

typical examples of other 

shapes, e.g. 

a hexagon or a rhombus. 

Ignores the orientation of 

shapes when  

identifying them. 

Describes the faces on a 3D 

shape. 

Names some common 3D 

shapes, e.g. a sphere  

or cube. 

Puts 2D shapes together to 

make part of a  

picture, e.g. triangles and a 

circle to  

make a flower. 

Builds more complex 

structures, substituting 

combinations for another 

• circle 

• corner 

• cube 

• cuboid 

• cylinder 

• edge 

• face 

• hexagon 

•quadrilater

al 

• rectangle 

• side 

• sphere 

• square 

• triangle 

2D shapes 

Read 

Grandfather 

Tang by 

Ann 

Tompert. 

Encourage 

children to 

have a go at 

making 

some basic 

tangrams 

3D shapes 

Share Cool 

Architecture

: 50 

fantastic 

facts for 

kids of all 

ages by 

Simon 

Armstrong, 

Skyscrapers 

by Libby 

Romero or 

2D shapes 

Show 

children 

how to play 

Guess My 

Rule: place 

two or 

three shapes 

into two 

different 

circles, and 

ask children 

what your 

rule is. 

Provide 

equipment 

for them to 

play this 

with 

partners. 

Play Guess 

My Shape: 

hide shapes 

in bags, and 

ask children 

2D shapes 

Make 

courses of 

different 

shapes for 

children to 

ride around 

on sit-and-

ride 

vehicles. 

Provide 

children 

with lengths 

of string 

and ask 

them to 

make 

different 

shapes with 

them. 

3D shapes 

Encourage 

children to 

take part in 

Loose Parts 

2D shapes 

Provide lots 

of books 

about 

shapes for 

children to 

look at or 

to read to 

them. 

Encourage 

children to 

use 

programma

ble toys to 

make 

shapes on 

the ground. 

3D shapes 

Encourage 

children to 

enclose an 

interior 

space by 

adding a 

roof or 

2D shapes 

Ask 

questions 

such as, 

‘How do 

you know?’, 

‘Describe 

this shape 

to me.’, 

‘These don’t 

look the 

same. Can 

you explain 

to me how 

you know 

they are 

both 

triangles?’ 

3D shapes 

Ask 

questions 

such as 

‘Which 

shapes did 

you choose 



shape. Look at 

That 

Building! by 

Scot Ritchie. 

Talk to 

children 

about all 

the different 

types of 

structures 

they see. 

Encourage 

them to 

point out 

any shapes 

they 

recognise 

shapes 

within 

shapes 

Read 

Mooshka, A 

Quilt Story 

by Julia 

Paschkis. 

Ask children 

what shapes 

they can see 

in the quilt. 

Ask them to 

identify 

ways in 

which the 

shapes have 

been 

arranged. 

Ask 

to put their 

hands in 

and feel the 

shape to 

identify it. 

Provide 

magnetic 

shape tiles. 

3D shapes 

Provide 

magnetic 

tiles for 

children to 

turn 2D into 

3D shapes. 

Set 

challenges 

for children, 

e.g. ask 

them to 

build a 

bridge over 

a river. 

Provide 

non-fiction 

books about 

buildings to 

inspire 

children 

shapes 

within 

shapes 

Provide 

small 

groups with 

a ‘quilt 

block’ 

Play by 

providing a 

variety of 

different 

equipment. 

Ask children 

to plan in 

advance 

what they 

intend to 

make and 

draw a 

picture of it. 

Ask them to 

come up 

with a list of 

materials 

they will 

use. Give 

children a 

purpose for 

the activity, 

e.g. make a 

shelter for a 

sit-and-ride 

vehicle. 

shapes 

within 

shapes 

If any 

children 

have 

traditional 

quilts in 

their homes, 

ask their 

families if it 

ceiling. 

Encourage 

them to 

plan ahead 

what the 

structure 

will be used 

for (link to 

design and 

technology) 

shapes 

within 

shapes 

Listen to the 

language 

children use 

and 

encourage 

them to use 

words that 

describe the 

attributes of 

the shapes. 

Point out 

shapes that 

could be 

made with 

other 

shapes, e.g. 

‘There is a 

square on 

the pattern 

block. 

Which other 

shapes 

could we 

use to make 

to use?’ and 

‘I wonder 

what would 

happen if 

…’. 

shapes 

within 

shapes 

Show 

children The 

Quiltmaker'

s Gift by 

Jeff 

Brumbeau. 

This 

contains 

pictures of 

many kinds 

of quilt 

patterns. 

Ask children 

questions 

such as 

‘Which 

shapes can 

you see?’, 

‘Which 

pattern do 

you like 

best and 

why?’ and 

‘Which 

shapes fit 

together 

well?’. 



questions 

such as ‘Can 

we join 

triangles 

together to 

make any 

other 

shapes?’ 

board – a 

piece of 

card that 

can be 

entirely 

covered 

with shapes. 

Also 

provide a 

basket of 

shapes of 

different 

colours that, 

together, 

will cover 

the board. 

Children 

take turns 

to pick out 

a shape and 

discuss with 

the others 

where it 

will fit on 

the board. 

is possible 

to bring 

them to 

school. 

Display 

them on 

washing 

lines and 

discuss the 

shapes 

children see. 

Alternativel

y, mark a 

large block 

board on 

the ground 

and ask 

children to 

create a 

quilt using 

natural 

materials 

a square? ‘ 

Spatial 

relationships 

Describes where an object is, 

using spatial language. 

Follows a sequence of 

directions. Plans and discusses 

different routes. Rotates and 

flips objects to make shapes 

fit, using spatial reasoning. 

Enjoys making simple maps. 

• backwards 

• behind 

• between 

• flip 

• forwards 

• in front 

• map 

• next to 

• on 

• pathway 

• position 

• rotate 

Read 

Tangram 

Cat by 

Maranke 

Rinck and 

Martijn van 

den Linden. 

Use a 

tangram 

board and 

pieces to 

create the 

Create a 

puzzle area 

for children 

with 

tangrams 

and pattern 

block 

puzzles. 

Give 

children 

challenges, 

e.g. set out 

Ask children 

to hide an 

object and 

then give 

instructions 

to a partner 

on how to 

find it. 

Leave 

map�makin

g 

equipment 

Provide, 

initially, 

colour-

coded 

tangrams 

and then 

some with 

only the 

shape 

patterns, 

without 

colour. For 

Ask 

questions 

such as 

‘Which of 

the shapes 

can you use 

instead of 

the 

hexagon?’, 

‘Where is 

the blue 

shape?’, 



• route 

• under 

• where 

animals 

from the 

story. 

Encourage 

children to 

join in. 

Deliberately 

put some of 

the shapes 

in the 

wrong 

places 

a six-

pointed star 

and a 

variety of 

pattern 

blocks. Ask 

children 

how many 

different 

ways they 

can find to 

make the 

stars with 

different 

shapes 

outside and 

ask children 

to draw a 

map with 

the object 

marked on 

to give to 

their 

partner 

those 

children 

who are 

finding it 

easy, 

provide 

tangrams 

that only 

have the 

outside 

shape. Be 

aware of 

gender 

disparities: 

sometimes 

boys have 

had more 

experience 

with using 

blocks and 

construction 

toys than 

girls 

‘What is 

different 

about the 

way the 

trapezoids 

are 

placed?’, 

‘Which 

directions 

were 

helpful for 

finding the 

object?’ and 

‘Did you 

change your 

words to 

help your 

partner find 

the object?’ 

Data  Sorts objects for a reason. 

Creates realia graphs and 

pictograms. 

Can say which has more and 

which less on a  

bar graph.  

Makes labels for a graph. 

• bar graph 

• chart 

• graph 

• how 

many 

• label 

• less 

• more 

• pictogram 

• realia 

graph 

• sort 

Read The 

Best Food 

in The 

Forest by 

Mi-Ae Lee. 

Encourage 

children to 

talk about 

their 

favourite 

foods. 

Listen to 

children’s 

responses 

Mix up 

manageable 

numbers of 

objects in 

different 

areas. 

Explain to 

children 

that some 

things have 

been mixed 

up or lost 

and you 

need their 

Ask children 

to conduct 

surveys in 

the outdoor 

area, such as 

‘Which toys 

do children 

in our class 

prefer?’, 

‘Which type 

of vehicles 

pass the 

school most 

often?’ and 

Take 

opportuniti

es when 

children are 

sorting to 

model to 

them ways 

of 

quantifying, 

e.g. if there 

are five 

leaves in a 

group, 

demonstrat

Ask 

questions 

such as 

‘What is the 

difference 

between a 

bar graph 

and a 

pictogram?’, 

‘Why is it 

important 

to use 

labels?’ and 

‘On the bar 



and think of 

ways to 

decide 

which foods 

are the 

most 

popular. 

help to sort 

them out. 

Provide 

grids for 

children to 

produce 

realia 

graphs or 

pictograms 

‘What types 

of leaves 

can you 

see?’. 

e how five 

Multilink® 

Cubes can 

represent 

the leaves. 

Joined 

together, 

the cubes 

form the 

basis for a 

bar graph 

graph, 

which has 

the most 

and which 

the least?’. 

Specific 3: 

Understanding 

the world 

History  Sequences and retells  

stories. 

Talks about past and present 

events in  

their own life and that of 

family members. 

Identifies some similarities 

and differences between 

things now and in the past. 

Explores artefacts and uses 

them in play. 

Uses vocabulary to express 

the passing of  

time. 

Knows that they and the 

world around them changes 

with the  

passage of time. 

• after 

• before 

• first 

• I think …  

because 

• last week 

• new 

• old 

• second 

• today 

• tomorrow 

• yesterday 

Create a 

festival 

timeline. 

Decide 

which 

festivals you 

are going to 

look at 

across the 

school year. 

Ensure these 

reflect 

cultural 

diversity. 

Provide 

costumes to 

reflect the 

festivals. 

Provide 

cooking 

opportuniti

es for 

simple 

dishes 

related to 

the festivals, 

with simple 

step-by-step 

instructions. 

Listen to 

music for 

each 

festival. 

Provide 

opportuniti

es for 

children to 

put things in 

order of 

time, e.g. if 

it is 

summer, 

put pine 

cones or 

acorns from 

autumn at 

the start of 

a timeline 

(labelled 

past) and 

daisies and 

green leaves 

now 

(labelled 

present). 

As the 

timeline of 

festivals 

progresses, 

refer to it 

regularly. 

Use time-

related 

vocabulary 

to ask 

children 

about which 

was the first 

festival, the 

last festival, 

etc. Talk 

about the 

origins of 

the festivals 

in the past 

and how 

they have 

changed or 

developed 

over time. 

Use 

expressions 

like ‘once 

upon a 

time’, ‘then 

and now’, 

‘a long time 

ago’ and 

‘when you 

grow up’. 

For children 

who may 

be new to 

the school 

or area, ask 

questions 

about 

before they 

moved here 

and where 

they lived 

previously. 

Encourage 

them to 

bring 

photos and 



describe 

them to 

others. 

Geography Can interpret an aerial  

view of their school setting, 

commenting on what they 

can see,  

including buildings and roads. 

Points out landmarks while 

on a walk in their 

local area. 

Can draw a simple map of 

the classroom,  

indicating different interest 

areas.  

Uses some specific 

geographical vocabulary  

to describe different 

locations. 

Is able to see where their 

country is  

in the world in relation to 

others. 

• beach 

• church 

• cinema 

• desert 

• globe 

• hill 

• map 

• mosque 

• mountain 

• railway 

• rainforest 

• river 

• road 

• 

supermarket 

Provide 

frequent 

opportuniti

es to look 

at globes, 

aerial 

photograph

s and maps 

with 

children. 

Use them to 

initiate 

discussions 

about 

where they 

live, where 

other family 

members 

live and 

where they 

have been 

on holiday. 

Encourage 

children to 

talk about 

the physical 

geography, 

weather 

and food. 

Provide 

materials 

for children 

to create 

different 

environmen

ts, such as a 

desert in the 

sand area. 

Provide a 

variety of 

non-fiction 

books with 

photograph

s of 

different 

environmen

ts for them 

to explore. 

Provide a 

toy and 

explain that 

the toy 

doesn’t 

know 

anything 

about 

where their 

school is. 

Ask them to 

describe the 

area to the 

toy. 

Design a 

photo 

orienteering 

activity in 

the outdoor 

area. Take 

photos of 

certain areas 

and hide an 

object 

there. 

Children 

have to 

look at the 

photo, run 

to the place 

and record 

the object 

that is 

hidden 

there. Show 

children a 

map of the 

whole 

activity. 

Maximise 

opportuniti

es for 

children to 

talk about 

similarities 

and 

differences 

between 

places and 

the people 

who live 

there. As 

the UK 

population 

becomes 

more 

culturally 

and 

linguistically 

diverse, 

Early Years 

staff have a 

role to play 

in teaching 

children to 

be 

interested 

in, rather 

than 

judgemental 

about, each 

other. 

Show 

children 

photos of 

familiar 

landmarks 

in your area 

and the 

same type 

of 

landmarks 

in other 

areas. Ask 

‘What do 

you 

notice?’, 

‘What is the 

same or 

different?’ 

and ‘Can 

you explain 

why?’. 

Ecology Shows a  • animals Read Greta Provide Make a Ask Ask children 



basic understanding of  

how they might have an 

impact on the environment. 

Shows concern for living 

things, e.g. is careful not to 

damage plants. 

Knows that being outside can 

make them feel better if they 

are anxious or upset. 

Knows that plants and 

animals need to be  

looked after to survive.  

Takes responsibility for 

materials – using them 

properly, putting them away 

and performing basic repairs, 

e.g. sticking down a torn  

book cover. 

• 

community 

• empathy 

• 

environmen

t 

• natural 

• plants 

• 

responsibilit

y 

• take care 

and the 

Giants by 

Zoë Tucker. 

Take 

children out 

for frequent 

walks. Ask 

‘What 

natural 

things do 

you see?’ 

and ‘What 

dangers to 

the 

environmen

t do you 

see?’. 

photos of 

things that 

are good or 

bad for the 

environmen

t. Ask 

children to 

sort them. 

Talk about 

people who 

work to 

save the 

environmen

t and then 

encourage 

role–play of 

these 

endeavours 

wormery. 

Leave books 

around for 

children to 

discover 

why worms 

are 

important. 

children, 

working in 

small 

groups, to 

come up 

with a list of 

things they 

could be 

responsible 

for. Discuss 

the various 

ideas as a 

class. Discuss 

a local 

environmen

tal problem, 

or one that 

is currently 

in the news. 

Talk to 

children 

about it and 

listen to 

their views 

some big 

questions, 

e.g. ’Where 

does our 

food come 

from?’, ‘Is it 

local?’ and 

‘Why is it 

important 

to have lots 

of different 

plants and 

animals?’. 

Design and 

technology 

Makes judgements  

about properties of different 

materials and their suitability 

for  

construction. 

Tests out the properties of 

materials. 

Draws what they are going to 

make and  

explains designs. 

Experiments with designs and 

materials. 

Uses tools safely. 

• 

architecture 

• break 

• design 

• join 

• make 

• materials 

• measure 

• properties  

• repeat 

• speed 

• stability 

• test 

Read Roller 

Coaster by 

Maria 

Frazee. Ask 

children if 

they have 

ever been 

on a roller 

coaster and, 

if not, 

whether or 

not they 

think they 

Encourage 

children to 

play with 

ramps and 

balls. Ask 

them how 

they think 

they can 

change the 

ramps to 

make the 

balls go 

faster. Give 

Provide 

planks, balls 

and cars for 

children to 

experiment 

with 

Encourage 

children to 

do lots of 

exploring 

before 

starting 

activities as 

the greater 

their 

knowledge 

of materials, 

the more 

creative 

Ask 

questions 

such as, 

‘What do 

you notice 

makes the 

marbles go 

faster or 

slower?’, 

‘What 

might 

happen if 

you …?’ 



Describes how a product is 

made up of many different 

parts. 

• think would like 

it. Ask them 

what they 

think makes 

the roller 

coaster go 

fast. Show 

children a 

marble run 

and ask 

them on 

which parts 

of the run 

they think 

the marble 

will go 

fastest. 

children a 

challenge: 

‘Who can 

design a 

marble run 

with 

cardboard 

tubes to 

make the 

marbles 

move at 

different 

speeds?’. 

they will be. 

Encourage 

children to 

design, test 

out and 

tweak their 

products. 

Ask children 

if their 

finished 

products 

were 

suitable for 

their 

purpose. 

Leave the 

resources 

out for 

children to 

tweak and 

refine their 

designs. 

Read How 

to Design 

the World’s 

Best Roller 

Coaster in 

10 Simple 

Steps by 

Paul Mason. 

Discuss the 

book with 

the children 

and ’If the 

marble 

doesn’t stay 

on your 

run, what 

might you 

change?’ 



Science Looks closely at  

similarities and differences in 

nature. 

Participates in guided 

investigations and  

makes observations. 

Asks and responds to 

questions about familiar  

objects. Talks about 

observable changes. 

Understands that objects 

move in different ways 

depending on size and 

weight. 

Asks questions such as ‘What 

would happen if …?’. 

Records ideas and 

observations. 

• animal 

• check 

• describe 

• explain 

• 

hypothesise 

• material 

• observe 

• plant 

• predict 

• pull 

• push  

• seasons 

• weather 

Biology 

Read The 

Tiny Seed 

by Eric 

Carle. Ask 

children 

what they 

know about 

seeds and 

what seeds 

need to 

make them 

grow 

Chemistry 

Explore 

dissolving 

and mixing. 

Demonstrat

e dissolving 

sugar in 

water and 

ask children 

what they 

think has 

happened 

to the sugar. 

Dilute some 

squash with 

water and 

ask what 

they think 

has 

happened. 

Show 

children 

two beakers 

of water. 

Biology 

Plant 

sunflower 

seeds in 

containers 

and water 

them. Ask 

children to 

recall the 

order you 

did things 

and write 

an 

instruction 

card. 

Following 

on from 

children’s 

initial 

discussions 

about what 

seeds need 

to grow, 

provide the 

seeds with 

different 

conditions: 

sunlight and 

water, 

sunlight 

without 

water, and 

darkness. 

Observe 

what 

happens to 

the seeds 

Biology 

Give 

children an 

instruction 

card with 

words and 

pictures for 

planting 

sunflowers. 

Provide 

equipment: 

a container 

(which can 

be 

decorated), 

cotton wool 

and some 

sunflower 

seeds. Ask 

children to 

follow the 

instructions 

and water 

them. Leave 

them in a 

safe place, 

reminding 

children to 

water them 

every day. 

Chemistry 

Ask children 

what they 

can mix 

with water 

in the 

outdoor 

Biology 

Give 

children lots 

of time to 

discuss and 

explain their 

predictions 

for what 

will happen 

to plants in 

different 

conditions. 

Listen to 

what 

children say 

to correct 

any 

misconcepti

ons. 

Remind 

children to 

water their 

plants every 

couple of 

days and 

encourage 

them to 

chart the 

progress of 

their plants 

by taking 

photograph

s or 

drawing 

pictures. 

Children 

can build 

Biology Ask 

questions 

such as 

‘What do 

plants need 

to grow?’, 

‘What do 

seeds need 

to 

germinate?’, 

‘Do you 

think all of 

the plants 

will grow?’ 

and ‘Which 

plants do 

you think 

won’t 

grow? 

Why?’ 

Chemistry 

Ask 

questions 

such as, 

‘What do 

you think 

will 

happen?’, 

‘Why do 

you think 

that?’, 

‘What 

happens 

when …?’ 

and ‘Were 

your 

predictions 



Tell them 

you are 

going to put 

a sugar cube 

in one and 

a rock in 

the other 

and stir 

them up. 

Ask them 

what they 

think will 

happen. 

Physics  

This activity 

is best 

started on a 

sunny day 

and can go 

on over a 

week. Ask 

children 

what they 

notice 

about their 

shadows. 

Take photos 

and draw 

around 

shadows. 

Take 

children out 

on an 

overcast 

day. What 

do they 

notice? 

Chemistry 

Provide jam 

jars with 

lids. Explain 

to children 

that they 

are going to 

add some 

water to 

their jar and 

then some 

oil. What 

do they 

think will 

happen? 

What might 

they do to 

mix them 

up? 

Encourage 

them to try 

out their 

predictions. 

Encourage 

children to 

make 

mixtures in 

different 

areas 

Physics 

Encourage 

children to 

make and 

test out 

their 

predictions 

about 

area. Ask 

them to 

explain 

what they 

discovered 

Physics 

Ask children 

to 

investigate 

shadows 

made by 

things 

outside. 

frames to 

support 

their 

sunflowers. 

Place some 

celery in a 

glass 

containing 

water and 

food 

colouring. 

Let them see 

that water is 

absorbed by 

the roots of 

a plant, not 

its leaves 

Chemistry 

Bring 

children 

together 

(perhaps in 

small 

groups) to 

find out 

what they 

have 

discovered 

about 

mixtures. 

Listen 

carefully 

and ask lots 

of 

questions, 

such as 

‘What did 

correct?’. 

Physics 

Ask 

questions 

such as, 

‘What 

happens if I 

turn out the 

light?’, 

‘What do 

you need to 

make a 

shadow?’, 

‘Do all 

things make 

shadows?’ 

and ‘Can 

you make 

the shadow 

of the toy 

bigger or 

smaller?’. 



What are 

their 

predictions 

about 

shadows? 

After the 

initial 

activities, 

read 

Moonbear’s 

Shadow by 

Frank Asch. 

shadows. 

Provide 

torches for 

children to 

experiment 

with making 

shadows of 

objects; 

project a 

light onto a 

white sheet 

for children 

to make 

shadow 

characters 

with their 

bodies. 

you 

discover 

about oil 

and water?’. 

Give 

children the 

option of 

adding 

some salt, 

sugar, liquid 

soap or 

mustard 

powder to 

their jars of 

oil and 

water. Ask 

them to 

watch 

carefully to 

see what 

happens. To 

end with a 

bang, show 

children the 

‘fireworks in 

a jar’ 

experiment: 

www.youtu

be.com/wat

ch?v=JgNO

uNh0Ok 

Physics 

The theories 

children 

contribute 

don’t have 

to be 

http://www.youtube.com/watch?v=JgNOuNh0Ok
http://www.youtube.com/watch?v=JgNOuNh0Ok
http://www.youtube.com/watch?v=JgNOuNh0Ok
http://www.youtube.com/watch?v=JgNOuNh0Ok


scientifically 

sound. 

What’s 

important is 

helping 

children 

think about 

their 

experiences 

and 

challenging 

them to 

construct 

explanation

s based on 

their 

existing 

knowledge. 

It will take 

many 

experiences 

for children 

to develop 

conceptual 

understandi

ng of a 

topic of 

study. These 

activities 

promote 

their 

scientific 

enquiry 

skills and 

increase 

their natural 

curiosity. 



Grasp every 

opportunity 

to introduce 

and 

reinforce 

scientific 

vocabulary. 

 

Specific 4: 

Expressive arts 

and design 

Cultural 

awareness: 

Visual arts 

Is beginning to think about an 

artist’s point of view. 

Is starting to think about 

composition and colour. 

Experiments with a wide 

variety of materials. 

Can use art to represent 

feelings. 

Makes intentional 

representations, deciding 

beforehand what they want 

to depict. 

Uses a wide variety of tools 

with developing expertise. 

• artist 

• collage 

• colour 

• comment 

• draw 

• feelings 

• materials 

• mixing 

• observe 

• paint 

• print 

• sculpt 

• technique 

• tools 

Read Meet 

Barbara 

Hepworth 

by Laura 

Carlin. Ask 

children 

what they 

notice 

about her 

work. 

Provide clay 

and 

modelling 

tools for 

children to 

make their 

own 

creations 

Encourage 

children to 

make their 

own 

sculptures 

using 

natural 

objects they 

find outside. 

Encourage 

children to 

describe 

things in 

detail 

because as 

their 

language 

becomes 

more 

complex so 

do their 

representati

ons. Talk to 

children 

about the 

feelings they 

have when 

looking at 

sculptures. 

(Many 

people say 

Ask 

questions 

such as, 

‘How did 

you make 

your 

shape?’, 

‘What did 

you do 

next?’, 

‘How did 

that change 

your piece?' 

and ‘Which 

equipment 

did you 

use?’. 



that Barbara 

Hepworth’s 

sculptures 

are 

calming.) 

Display 

children’s 

art work. 

Ask them to 

describe 

their own 

and others’ 

work. 

Cultural 

awareness: 

music 

Sings a large repertoire of 

songs from memory.  

Can describe changes within a 

piece of  

music. 

Moves rhythmically to a 

regular beat and can  

keep time with the music.  

Has some pitch control and 

rhythmic accuracy. 

Plays instruments with some 

precision and  

accuracy.  

Enjoys group singing. 

Enjoys listening to different 

genres of music. 

• beat 

• dynamics  

• genre  

• 

instrument 

• melodic 

shape 

• melody 

• pitch 

• rhythm  

• structure 

• tempo 

• texture 

• timbre 

Read We’re 

Going on a 

Bear Hunt 

by Michael 

Rosen. 

Explain to 

children 

that you are 

going to 

play some 

music and 

you want 

them to 

imagine that 

they are 

going on a 

bear hunt 

themselves. 

Ask them to 

think about 

what they 

might be 

doing as the 

music 

Encourage 

children to 

make some 

music to go 

with their 

favourite 

story. For 

example in 

The 

Gruffalo 

what kind 

of sound 

might they 

make for 

the different 

animals? 

Ask 

questions 

such as 

‘Would the 

mouse be 

quiet and 

soft?’ 

Play ‘In the 

Hall of the 

Mountain 

King’ by 

Grieg and 

encourage 

children to 

act out a 

story that 

matches the 

music 

Play an 

instrument 

to children 

if you are 

able. If not, 

ask another 

member of 

staff or a 

parent. Visit 

the local 

secondary 

school and 

listen to 

their 

orchestra or 

band if they 

have one. 

Try to 

maximise 

opportuniti

es for 

children to 

hear live 

music. 

Ask 

questions 

such as, 

‘Why did 

you pick 

that 

sound?’, 

‘What kind 

of sound 

are you 

making?' 

and ‘Did 

the music 

make you 

feel scared?’ 



changes. 

Play ‘In the 

Hall of the 

Mountain 

King’ by 

Grieg. 

(www.yout

ube.com/w

atch?v=kLp

_Hh6DKWc

) 

 Cultural 

awareness: 

dancing 

Demonstrates  

fluency when moving in  

a variety of different ways. 

Explores and moves with 

appropriate actions in 

response to a  

stimulus. 

Creates dances with 

movements and gestures to 

express feelings and ideas. 

Describes how dancing or 

watching dance  

makes them feel. 

Expresses emotions through 

facial expression, stance and 

gesture. 

Enjoys dancing to music from 

different cultures. 

• angry 

• dance 

• expression 

• feelings 

• happy  

• music 

• sad 

• stimulus 

Teach 

children a 

basic 

African 

dance, such 

as the clock 

dance. Use 

coloured 

cones as the 

numbers on 

the clock 

and practise 

without 

music at 

first. (Any 

cultural 

dance could 

be used 

here. Be 

guided by 

the children 

in the class.) 

(www.yout

ube.com/w

atch?v=MK

WqS2ByEFY 

Encourage 

children to 

work in 

small 

groups to 

practise 

their African 

dance. 

Encourage 

them to 

make their 

own 

rhythm with 

drums. 

Create an 

outdoor 

performanc

e area with 

music. 

Children 

can use 

props if 

they would 

like to. 

Encourage 

children to 

make up 

their own 

movements 

in addition 

to the ones 

they have 

been 

shown. Ask 

them what 

they might 

do with 

their hands, 

arms, heads, 

etc. Provide 

videos and 

pictures of 

other 

cultural 

dances, e.g. 

samba, 

flamenco, 

Chinese 

dragon 

dance, 

Talk to 

children 

about how 

the dances 

make them 

feel. Ask, 

‘Which ones 

are your 

favourites 

and why?’. 



morris 

dancing, the 

haka. 

Encourage 

children to 

have a go at 

these. Read 

How Do 

You Dance? 

by Thyra 

Heder and 

encourage 

children to 

dance in 

any way 

they like. 

 Playing and 

pretending 

  Visit places 

in the local 

area to 

provide 

children 

with 

experiences 

to imitate, 

e.g. the 

supermarket

, library or 

fire station. 

Provide 

large objects 

that 

children 

may have 

to move 

together so 

they have 

to 

collaborate, 

e.g. boards, 

boxes, 

blankets, 

benches. 

Provide 

bikes, 

tractors, 

lorries, etc. 

which 

children can 

use as buses, 

trains, 

planes, etc. 

Provide 

cooking 

utensils for 

a mud 

kitchen 

Teach 

children 

conflict-

resolution 

techniques. 

Often 

conflicts 

arise in 

dramatic 

play when 

two or 

more 

children 

want a 

specific role 

or prop or 

want to 

take the 

storyline in 

different 

directions. 

Say things 

like, ‘So, 

Alice, 

Bethan and 

Arla all 

want to be 

the doctor. 

How can 

we solve 

this 

problem?’. 

Encourage 

children to 

consider 

different 

scenarios in 

which they 

can all have 

a role 



Give 

children 

some 

scenarios to 

work 

through 

         

 

 


