Themes

Key texts

Key experiences

Good and the great

Early Years Medium Term Plan 1

Autumn 1
Marvellous Me
Children will be settling into school life,
routines and getting to know each other. They
will explore their own interests and think
about what makes them unique. We will look
at our bodies and staying healthy.
Nature Detectives:
As nature detectives we will explore Autumn
thinking about changes, the weather and all
things pumpkin!

Autumn 2
Pole to Pole:
In this topic we will go on some icy
adventures and explore all things winter. On
our journey from the South Pole to the North
Pole we will meet some polar animals and
investigate cold and ice! We will arrive at the
North Pole ready for our Christmas
celebrations.

Spring 1
The Land of Story and Rhyme:
We will become story detectives as we
explore a range of traditional tales. We will be
helping the three little pigs to build a strong
house, solve the mystery of the broken chair
and help the gingerbread man to follow a
map to safety. We will be using actions and
instruments when learning poems and rhymes.
Lots of story characters are going to need our
help!

Eyes, nose, fingers and toes.
It’s okay to be different.

So much.

Have you filled your bucket today?
Spider poems. (poetry day)
Class Identity books.

Super worm.

Aaaargh spider!

What the ladybird heard.
Only one you

Faces

Lighting a lamp.
The perfect present.
Stick man

Norman Gnome
The jolly postman.
Nursery rhymes.
Firework poems
Leaf Man

Not a stick

Lost and Found
One Snowy night

Little red riding hood.
Goldilocks and the three bears.
Cinderella.

Jack and the beanstalk.
Mixed up fairy tales.
Once Upon a Time
The Gingerbread Man
The Jolly Postman
Room on the Broom
Winnie the Witch

My first poetry book

Super Duper You Gruffalo’s child

Body book Stickman

Pumpkin Soup Dear Santa

Autumn

Super Worm

The Gruffalo

The colour monster

Autumn walk Nativity Play Cooking pancakes

Pumpkin cooking Home corner roleplay
Meeting our new friends and teachers
Local area visit

Post letters Post office role play area
School nativity.
Norman gnome causes problems

Find fairy tale props in the classroom —
beanstalk, slipper, broken chairs

Panto trip

Bedtime story




Area of learning

Prime 1:
Communication
and language

Threshold
concepts

Communicatio

n conveys
meaning:

Listening,

talking and
joining in

Progression Milestones

Understands the importance of

listening. Has an extensive
vocabulary. Sometimes joins
longer sentences with because
(cause and effect). Retells stories
and sequences events. Often
gives a running commentary
during play. Sometimes blurs
boundaries between fact and
fiction. Speech is generally fully
intelligible but there may be
some incorrect pronunciation.
Enjoys non-fiction books,
especially an area they are
interested in, e.g., dinosaurs.
Asks a large number of
questions. Uses language for a
variety of purposes: to share,
take turns, compare, predict,
explain.

Vocabulary

attend
e listen
e talk

¢ understand

Learning
experiences

Listening Play
Listen for the
Signal games.
For example,
pass a

soft toy
around the
circle and
when one
signal — a
whistle or clap
— is heard, pass
it around the
other way;
when another
signal — a bell —
is heard, pass it
too the

person
opposite.
Invite children
to come up
with them
own activities
and signals.
Talking

Use lots of
stories and
poems with
repetitive
rhymes

for children to
join in with
Joining in

Play Story
Journey:

Autumn 1 and 2, Spring 1

Continuous
provision

Listening Use
‘On your
marks, set,
go’ before
children
move to
other
activities.
Provide lots
of picture
books and
encourage
children to
tell stories to
each other.
Talking
Provide a
range of
books with
which
children are
familiar.
Encourage
them to tell
each other
the stories.
Joining in
Provide story
sacks relating
to stories
with which
children are
familiar.

Play Story
Sack Tidy
Up: ask

Outdoor
environment

Listening
Encourage
children to
play Noisy
Hide and
Seek: hide

a toy that
makes a
continuous
noise and
children have
to search for
it

Talking

Plan an
obstacle
course. Ask
children to
describe
where they
are going
and what
they have to
do. Leave
equipment
out for
children to
create their
own courses
Joining in
Provide
props to
encourage
dramatic play
where

Purposeful
pedagogy

Listening
Model active
listening: give
children time
to express
their
thoughts.
Repeat and
clarify what
they say.
Take
opportunities
to model
sophisticated
vocabulary,
e.g., looking
at the grass
could
become
peering.
Talking
When
reading
stories with
children,
engage them
in

reviewing
and
predicting.
e.g., say
‘Let’s see if
we can
remember
what’s
happened so

Learning
conversations

Listening
Expand
children’s
language,
e.g., if they
say, ‘More
juice’, reply
with ‘Would
you like some
more juice?’.
Talking
provide
parents with
‘Ask your
child about’
prompts so
they can ask
children to
describe their
day

Joining in
Use
vocabulary
that
introduces
complex
concepts, e.g.
“‘Which
container
holds more?’,
‘The texture
of this
material is
rough




Prime 2:
Physical
development

children sit in a | children to children can far.” or ‘How

circle in the explain join in and do you

centre which interact. think x (the

of which are sack each Set children character) is

some small object group going to

world belongs to challenges, respond

characters and | and put the e.g., collect now?’

photographs of | objects away. | ten different | Joining in

different objects or Create

places. Pass a build a tall natural

ball around the tower. opportunities

circle to music. for talk

Each time the during the

music stops the day,

child with such as snack

the ball selects times and

a character, arrival times.

then a place

the character

is going, then

another

character to

meet. Children

then

come up with

something that

will happen

and make up

a story

Strength Takes weight on hands and feet, muscles Read children Provide lots Encourage Comment on | Ask children
tummy up (back straight, no pull a book about a | of movement | children to what to show and
sagging). Can lift up one foot or push postman (e.g., | activities on do some children are explain to
hand at a time. Hangs on a bar rest The Jolly the floor, gardening; doing, e.g.,’l | you how to
and lifts up a bent leg. Stands on squeeze Postman by where digging like the do
a floor marker on one leg, bends strong Allan Ahlberg). | children may | sail, filling way you are | things.
down and picks up an object Provide a sack | need strength | plant pots slithering Demonstrate
from the floor. Picks up a tyre full of to with soil, through the that you are
and pushes it along the floor. objects for manoeuvre putting tunnel.” or having to try
Jumps from side to side along a children to their bodies plants into ‘l can see you | hard to
skipping rope. Passes a beach deliver. This around. the squeezing do the
your tummy | activity. Talk




ball from hands to feet and back
again while lying on back.

could, for
example,

be linked to a
maths activity
where children
have built

a street of
houses with
numbers.
Objects in the
bag

could be
numbered to
deliver to a
specific house.

soil and
pushing the
soil down all
develop
strength.

muscles to
make

sure, you
don’t topple
over.’

to children
about their
muscles
needing a rest
after they
have worked
hard.




Gross motor
skills

Climbs on play equipment.
Walks up and down stairs, with
one foot on each step.
Claps in time to music.
Can catch, kick, throw and
bounce a ball.

Can use a balance bike.
Can hop and march.

Uses a variety of different
playground

Equipment.

e climb

* gallop
* hit

* hop

* jump

* kick

* run

* skip

e throw

Introduce
more complex
ways of
moving, e.g.,
jumping

(for height and

distance),
hopping and
climbing. Use

the movement

adaptations of
effort, space
and

relationships to

enhance these.
Introduce
objects so
that children
move while
carrying
different sizes,
weights and
shapes.

Provide a
wide variety
of stimuli for
children to
use to
enhance
locomotion
skills, e.g.,
carpet
squares,
tunnels,
floor
markers,
music, slides
and wheeled
vehicles.

Go for a
walk in an
area with
opportunities
for different
types of
movement.
Ask children
to
experiment
with
moving, e.g.,
swinging on
ropes,
climbing
trees and
using
stepping
stones.

Ensure
children
experience
the inherent
joy of
movement to
foster a
positive
attitude
towards
physical
activity, self-
image and
physical
competency.
Don’t

play
elimination
games.
Instead,
select
activities
where

all children
can be active.
Tag games,
for example,
can

be set up
with small
numbers of
children in
their own
space

Discuss with
children the
layout of the
room and
where

to place
classroom
equipment.
Discuss risks
and

hazards with
children
rather than
telling them
they

can’t do
something.
This gives an
insight into
children’s
attitudes to
risk and
physical
activity.
Discuss with
them how
they might
adapt an
activity to
make it safer,
if you are sill
concerned.




Prime 3:
Personal, social
and emotional

development

Fine motor Threads small beads onto a lace. | * accuracy Have a Make paper- | Provide a Encourage Offer your
skills Builds a tower of ten or more * build dedicated clip worms. variety of children to own

bricks. e control writing area Cut out strips | tools for persevere; experiences
Can build with other * cut with a variety of cardboard | children to fine motor about fine
construction toys. e draw of and stick eyes | use to move skills can motor skill
Draws a house. * grasp different on one end. sand, soil and | be difficult. activities that
Copies the capital letters O, V * join resources Ask children water. Watch you have
and H. * paint which are to place Encourage carefully and | found
Is beginning to fasten buttons * stack changed paper clips in | children to intervene if difficult, e.g.,
and zips. * texture regularly. patterns to make children threading a
Draws a person with head, legs, make marks with are really needle.
body and a worm. twigs in mud | struggling.
(usually) arms and fingers. Make circles Change the

from size of the

coloured objects or

pipe cleaners. tools they

Ask children are using

to attach

clips of the

same colour

to the circle.

Becoming me | Is becoming confident and self- * choose Explore a Provide a Go for a Ask children Ask for
assured. * conflict range of feelings list walk-in how different | information
Enjoys dramatic play. * emotions scenarios with for different nature. Ask emotions feel | and show
Can cope with delays in having * fair children and activities. Ask | children how | inside. genuine
needs met. ¢ feelings ask children to they feel My Body interest in
Demonstrates persistence and * help them how they | tick a feeling | after Sends a what
some emotional control. * manners would make when they they have Signal by children have
Is able to identify basic character | e rules them feel, e.g., | have finished | been for a Natalia to say.
virtues and * share "What if your playing. walk. Maguire is Provide
opportunities to use them. * sorry favourite toys At the end of | feelings. useful information
Identifies basic feelings and some were broken?” | the day, character book for this. | to
strategies or ‘A friend discuss with virtues, Point out understand
to manage them. wants to play children physical that children’s
Follows basic hygiene rules. with you and what they health and everyone has | achievements

you don't feel enjoyed managing self | feelings and and give

like playing.’ most. Explain to if you look encourageme
Ask children feelings. children that | carefully you | nt.

to make facial character when they can see signs. | Use puppets
expressions virtues, run around, Act out some | or toys as
and physical their emotions for




movements to
demonstrate
those

feelings.
character
virtues,
physical health
and managing
self

Read books in
which
character
virtues are
demonstrated.
Ask children
which
character
virtues the
characters are

demonstrating.

Examples of
books include
Room on the
Broom by
Julia
Donaldson,
which
demonstrates
compassion
and
gratitude;
Don’t Tell Lies
Lucy by Phil
Roxbee-Cox,
which deals
with honesty.

health and
managing self
Provide
pictures of
food and ask
children to
categorise
them into
those that
might
damage their
teeth and
those that
are good for
teeth. Ask
children
what they
can do to
reduce tooth
damage
when they
have had a
sugary treat

hearts beat
faster and
they get a
little warm.
Explain

that getting a
little ‘puffed
out’ is good
for them.
Encourage
them to try
activities that
will make
them out

of breath.
Join in the
exercise with
them.

children to
guess.

Make
comments on
children’s
emotional
states during
the day, e.g.,
‘Anya, you
look happy
to be
building with
Samia.’ or
‘Jayden, you
look like you
might be
feeling a
little sad this
morning
feelings.
character
virtues,
physical
health and
managing self
Talk to
children
about how
they can
overcome
difficulties
and why it is
important to
keep trying.
Share
examples of
when you
have had to
persevere
teach

some children
may find it
overwhelmin
g to talk to
an adult, but
will happily
chat

to a puppet
or toy.
feelings.
character
virtues,
physical
health and
managing self
Take
opportunities
to talk to
children
about when
they

have seen
examples of
character
virtues or
have
demonstrated
them. Ask
them how
that made
them

feel. Being
kind is a
helpful
strategy for
maintaining
good mental
health as it
makes us feel
good




them this
word and
use it in a
range of
contexts.
Demonstrate
hygiene
routines and
explain the
word to
children by
blowing your
nose into a
tissue,
throwing it
away and
sanitising
your hands
afterwards.
Allocate
time in the
day for
children to
get
themselves
organised for
playtime;
young
children need
multiple
opportunities
and time to
develop
these basic
skills.

Becoming a
friend

Is sociable and enjoys silly talk.

May have a best friend.
Plays with a group.

Has a stable self-concept.

Is beginning to identify what
makes them special.

* conflict
e different
e friend

e kind

e listen

* special

self-image and
relationships
Read The
Family Book
by Todd Parr.

self-image
and
relationships
Provide non-
stereotypical
activities,

self-image
and
relationships
Sing whole-
class songs
like ‘The

self-image
and
relationships
Provide
labels for the
many facets

self-image
and
relationships
Ask children
questions
about things




e talk

Encourage
children to
think about
their family
and what

is special about
it. (Remember
to be sensitive
to those
children in
care.

materials and
role

models;
ensure
children see
representatio
ns and
depictions of
people like
them.
Provide
materials
from

other cultures
in the role-
play areas.
Make links
with

the wider
community
to provide
ideas to
reflect the
local
community

Hokey
Cokey’, in
which
children play
together to
create a sense
of

belonging.

of children’s
identity

so, they have
the words to
describe
themselves
and

others.
Address
diversity and
differences in
a positive
way:
children are
curious about
differences,
so don’t shy
away from
naming and
discussing
them.
Conversation
s

about
gender, skin
colour,
family
composition,
etc. can

be instructive
for children
as long as it

is presented
ina

factual, non-
judgemental
way.

that are the
same

and different.
Ensure they
can recognise
that some
things can be
similar in one
way and
different in
others,

e.g., ‘We are
both five, but
you have
brown eyes
and |

have blue.’




Specific 1:
Literacy

Becoming a Helps to create rules. * collaborate | economic well- | economic economic economic economic
citizen Takes notice of roles performed | * democracy | being and well-being well-being well-being well-being
by members of their family * environment | taking and taking and taking and taking and taking
outside the home. * job responsibility responsibility | responsibility | responsibility | responsibility
Knows that people earn money * look after Invite Visit the Provide a Discuss with Ask children
by working. * money community supermarket recycling and | children a what they
Can describe what they like and | ¢ planet figures into and give landfill bag, problem that | think are the
don’t like about their * recycle school to children a list | along with affects most
environment * responsibility | describe what of items to lots of everyone. important
* save their jobs find prices packaging. Encourage things they
* spend involve. for. In class, Ask children children to can do to
* world Go for a walk provide to decide come up look after the
and look at the | children with | which with a planet.
different labels to products go solution. For | Encourage
businesses put prices on | where. example, say | them to find
children can items. Read Miiss ‘The small ways in
see. Fox’s Class construction | which they
Goes Green area is can help
by Eileen always in
Spinelli. such a
mess. It takes
a long time
to tidy up
and this
reduces
play time.
What should
we do about
it?
Display
children’s
solution:s.

Reading Enjoys listening to and joining in | * author Reading words | Reading Reading Reading Reading
with stories. * book Read books words Hide words Play words words Ask
Uses language from stories. * letter with lots of magnetic Find the Follow the children
Understands that print carries a * page rhyme. letters in the | Object: pull a | school’s questions
message. * print Encourage sand. Ask letter out of | chosen such as “What
Understands that print is read * sound children to children to the bag, say phonics does this
left to right and * text start joining in | dig the programme. | word
top to bottom. e title with the sound, ask Find begin (or

* vocabulary | rhymes. children to end) with?’




Makes attempts to read and
write.

Identifies familiar signs and
labels.

Participates in rhyming games.

Can count or clap syllables.
Recognises initial sounds.
Says the sounds for individual
letters.

e word

Understanding
texts

When you
read to
children, run
your finger
along the

text and model
intonation.
Point out the
features of
different types
of texts. Make
some picture
cards with
significant
words from
the text. Point
to the word
and

picture when
you come to
that word in
the text.
Encourage
children to say
the word with
you.

up the letters
and say the
sounds.
Provide
alphabet
blocks and
see if children
can write
some simple
words.
Understandin
g texts

Leave picture
cards out for
children to
make up
their

own stories.
Provide
pictures of
characters
from books
or puppets
for children
to act out
familiar
stories or
make up
stories of
their own

say the sound
with you,
then find

an object
that begins
with that
sound. Draw
three-box
phoneme
frames with
chalk. Write
the first and
last

sound in
each frame.
Ask children
to put a
letter tile in
the empty
box to make
a word.
Understandin
g texts

Leave recipes
for mud pies
for children
to use, with
pictures and
text.

Display
identification
books and
posters about
birds,

plants and
animals that
children
might see in
the

outdoor
area.

ways of
referring to
the sounds
being taught
throughout
the day.
Keep the
activities as
fun and
engaging as
possible.
Understandin
g texts

Read to
children
frequently,
both
individually,
in small
groups and
as a whole
class.

Create
comfortable
places in
which to
read books.
Display
books in
places that
are easily
accessible to
children.
Ensure
children see
you reading.
Run a session
for parents
on reading at
home with
their

and ‘Which
other words
begin (or
end) with this
letter?’.
Understandin
g texts

Make books
with children.
Ask them
what they are
going to put
on their title
page and
where they
will

write their
name as the
author.




children

Writing

Scribbles with a purpose (trying
to write or draw something).
Produces some letter-like forms
and scribbles that resemble, in
some way, writing.

Makes distinct marks that look
like letters

and that are separated from
each other.

Writes some actual letters,
especially the

letters in their name.

May try different kinds of
writing, e.g., writing a list or a
greeting card.

May start to draw pictures and
label

them using letters or letter-like
marks

* core
strength
letters

* long
midline
crossing
purpose
* round
sentences
shoulder
strength
tripod grip
vertical

* words

Handwriting
Dance ‘The
Letter Dance’:
Arrange
children so one
adult is at the
front and
another is at
the back.
Provide
children with a
piece of

pool noodle or
a juggling scarf.
Using some
bouncy

music, the
adult at the
front makes
shapes for
children

to copy. The
adult at the
back checks on
progress and
helps children
if needed.
Ensure ¢, | and
r shapes are
Practised.
Sentence
writing and
sharing with
others

Read The Jolly
Postman by
Allan and Janet
Ahlberg.

Handwriting
Set up a ‘play
dough gym’:
children
dance to
music

while
squeezing
and making
shapes with
dough.
Provide large
rolls of paper
for children
to draw
roads

in the
construction
area.

Setup a
hoop target.
Children
scrunch up
paper into a
ball and
throw it
through the
hoop
Sentence
writing and
sharing with
others
Provide large
strips of
paper to
create roads
and
encourage
children to

Handwriting
Ask children
togoona
scavenger
hunt in the
outdoor
area. Give
them a small
basket and a
peg. They
have to

pick up the
objects with
the peg to
put them in
the

Basket
Sentence
writing and
sharing with
others

Set up
numbered
boxes around
the outdoor
area.
Explain to
children that
they are
going to
work for
Royal

Mail to
deliver some
letters. Use
lots of
different
words

Handwriting
Observe
children
carefully to
see where
their mark
making
movements
are initiated.
They will
usually start
with a
shoulder
pivot;
children have
a relatively
stiff

wrist and
straight
elbow, and
movement
comes from
the shoulder.
This develops
into an
elbow pivot
whereby
movement of
the shoulder
lessens and
the

elbow starts
to do more
of the work.
This then
develops
into a wrist
pivot where
the

Handwriting
Ask children
to tell you
about their
mark-making.
Encourage
them to show
you big
movements
and small
Movements.
Sentence
writing and
sharing with
others

Ask children
who they
might like to
leave a note
for.
Encourage
this by
leaving notes
for children
yourself.




Explain to
children that
you are going
to create a
street

of houses and
deliver letters

to each house.

build houses
along the
street for
small world
characters to
live in. Ask
them to
devise a
number
system.
Encourage
children to
think about
who

they might
write to, e.g.,
a character,
builder or
gardener,
and think
about where
to deliver the
letters.

for walking,
e.g.,
trudging,
strolling,
marching.
Invent
scenarios for
children to
act, such as:
‘Your sack is
heavy so you
trudge along
the street.’

movement
comes from
the

wrist,
producing a
more defined
and small
scale
movement.
They then
move into
the finger
pivot.
Sentence
writing and
sharing with
others
Provide a
variety of
writing
materials. Try
to encourage
children to
write as part
of their
activities. If
they are
playing in the
construction
area, they
might want
to

label
different
materials; in
the role-play
area, they
might want
to write a
shopping list




ora
prescription.
Play with
children to
encourage
writing,
rather than
taking them
away from
what they
are doing.
Writing
needs to be
for their
purpose, not
yours. Be
mindful of
their next
steps in
writing and
encourage
them. What
matters are
that they
write, not
what they
write.

Specific 2:
Mathematical
development

Counting

Keeps one-to-one
correspondence for

small groups of objects in a line.
Answers ‘How many?’ by
counting again.

Accurately counts to five and
can answer ‘How

many?’ by using the last number
(e.g., ‘One, two,

three, four. There are four.’).

Is beginning to demonstrate
cardinality.

* counting

* how many?

* less

* more

* numbers to
ten

Counting
Build a tower
and ask ‘How
many blocks
can we build
before it falls
over?’.
Establish
routines that
involve
counting, e.g.,
at snack

Counting
Play Teddies
at the Picnic:
ask, ‘How
many plates/
cups/spoons/
table mats do
we need?’.
Play Treasure
Buckets: label
buckets with
different

Counting
Throw
beanbags
into a hoop.
Ask, 'How
many went
in?’.

Make a
‘river’ using
skipping
ropes for the
banks. Place

Counting
Establish
daily
routines, e.g.
‘How many
children are
in

class today?’.
Set up
increasingly
complex
routines,

Counting

Ask questions
such as “‘What
do you
notice?’,
‘What do
you wonder?’
and ‘How do
you know?’.
Listen
carefully to
children’s




Can count to ten and may write time: ‘How numbers; stepping e.g., children | responses and
or draw the many children put stones (floor | make a mark | watch for
numeral 5 apples/oranges | the markers) in next to a children
, etc. are appropriate the river and | stick person recounting
there?’. number of count on a when you
Count larger ‘treasure’ how many whiteboard ask, ‘How
groups of objects into steps it takes | to indicate many?’.
objects. the buckets. to cross the they are
Provide arrays river. present.
of the Children can | Discuss how
same number record their many people
in different number of are absent.
formats, e.g., steps on a How do they
dot cards, whiteboard. know people
beads on a are missing?
string Use everyday
opportunities
to practise
counting, e.g.
‘How many
things have
you tidied
away?’.
Encourage
children to
record using
the correct
numerals.

Number sense | Subitises to five in familiar * compare Provide Play Roll and | Create ten- Ask questions
arrangements. e describe Show number laminated Run: place frames (5 x 2 | such as “What
Identifies first to fifth. e first dot cards with | numbers for hoops in a grids of do you
Can place numbers on a blank * how many? | easy children to line and label | squares). Ask | notice?’,
number line * match arrangements use as them children ‘What do
to tens * order up to five. labels. 1to 6. to place up you wonder?’

* second Provide Provide tubs | Children roll | to five dots and ‘How do

* third horizontal and | with a die and run | on the grid you know?’.
vertical blank numbers or to the hoop and discuss Listen
number lines dots on them | that has the carefully to
to for children different children’s

ways in




ten that
children place
numbers on.
Make lines of
cubes and ask
children to
point out
which

is the fourth
cube in the
line.

to fill with
the
correspondin
g number of
objects.

the
correspondin
g number

which they
can display
numbers.
Ask children
to compare
their
arrangements
with
someone
else’s.

Use ‘number
talks’ to
encourage
children to
explore
numbers
within
numbers.
Start off with
simple
examples,
such as
arranging
five toy
animals on a
tray.
Confirm that
everyone
sees five. Ask
'What
numbers

can you see
hidden inside
five?’.

responses and
ask
appropriate
subsequent
questions.

Patterns

Recognises, describes and builds
more

complex patterns, e.g. AAB, A
BC

and ABBC.

Fills in the missing elements of a
pattern.

complete
copy
extend
pattern
recognise
repeat
rule

Read The
Napping
House by
Audrey Wood.
Use pictures of
the characters

Tape pictures
of the story
characters
onto blocks
SO

children can
make their

Ask children
to identify
patterns in
nature.
Provide
photos of
patterns, such

Growing
patterns are
more difficult
for children
to

recognise
than

Use words
like ‘pattern’
and
‘repeating’.
Ask “What
comes next in
the pattern?’,




Extends a pattern if it ends with * same to build up a own as a leopard’s | repeating ‘How do you
a whole unit . sequence patterns. spots, patterns, e.g. | know?’ and
within the pattern, e.g., Red, symmetrical of the dozing Provide snowflakes Provide ‘Are you
Red, Blue; Red, dog, the other and petals. opportunities | sure?’.
Red, Blue; Red, Red, Blue dreaming child, | examples of Provide to identify
(where Red, Red, the snoozing patterns such | opportunities | growing
Blue is a whole unit). cat, as pictures of | for patterns.
the slumbering | paving block | children to If children
mouse, the and tile make are asked to
snoozing cat, patterns, patterns. e.g., | describe their
and — finally — | quilts and mud-pie pattern and
a wakeful flea. | wallpaper. castles, shells | explain how
Encourage Ask children in the sand it works,
children to to copy them | and seasonal | they are
predict what and then items, such as | more likely
comes next make their conkers and to identify a
own. leaves. unit of repeat
leave a copy
of Elmer the
Elephant or
Pattern Bugs
in
the reading
corner for
inspiration.
Number Finds answers to ‘result e add Play Snap lt: Use small Make marble | Use stories to | Encourage
operations 1 unknown’ problems up to ten, ¢ altogether children move | world runs with bring number | children to
by counting with objects, e.g. * count on around to activities to two pipes problems to reflect on
‘You have « difference music with a provide running into | life. their number
six toys and are given three * equal tower of number two Encourage operations
more. * fewer Multilink® stories, containers. children to before giving
How many are there * how many? | Cubes of a e.g., 'Three Ask children use them the
altogether?’ * less given quantity | people are to each grab | manipulative | right answer,
(Counts out six, then three and * more (say five) on the bus. a handful of s as the e.g.
then counts * plus behind their Two more marbles and numbers in ‘Jayden says
all nine.) * same backs. When get on. drop them the stories five and two
Solves subtraction problems by * subtract the music How many into one of grow. makes six
separating * take away stops, they find | are now on the pipes. Encourage altogether.
objects, e.g. 'You have six balls, a the bus?’. Ask them children to What
and you give partner, snap Draw to compare describe do five and
the tower and | number how many one make?’




Mustafa two. How many balls show their tracks from O | marbles each | comparisons
do you have left?” (Counts out partner what is | to 10 for has by asking | they see
six, then takes away two and in one hand; children to ‘Who has the | in different
counts the remaining four.) the partner has | jump most?’, ‘Who | ways, e.g.
Compares by counting with to work out along has least?’, ‘There are
groups up to how many are etc. more lions
Five. Quickly names parts of a in the other than
set up to six. hand. Start tigers.’,
with small ‘There are
numbers and fewer tigers
increase than lions.’.
Number Makes small equal groups (up to | * count Ask children to | Plan a party Play Double Tell number Ask questions
operations 2 six) in the * double sort socks into | bag — five Trouble: stories and such as
context of sharing fairly. * group pairs. Ask them | small sacks in | using number | provide ‘How many
Skips one-to-one counting, * half how which cards to five, | problems are there?’
saying ‘two, four, six’, missing * pair many there are | children ask that use and
out, or counting internally, the * sets altogether. have to put children to smaller ‘How might
other numbers * share Show them the same choose a numbers at we work it
how to count items. Ask, number. first and have | out without
in 'How many They should a simple counting one
twos; provide more make a structure. by
number cards items do you | tower with Remember, one?’
for two, four need if two that number | ‘result
and six, and extra people | of bricks and | unknown’
ask children to | come to then one problems are
place pairs of the party?’ twice as the easiest
socks against big for children
the correct to
card. Read understand.
stories that Ensure you
include describe the
patterns, e.g., problems in
Mrs many ways;
McTats and often,
Her Houseful children’s
of Cats by lack of
Alyssa Satin vocabulary is
Capucilli. Use the problem,
objects to not a lack
demonstrate of

the pattern.

mathematical




understandin

g
Finger gnosis Identifies different fingers * finger Sing finger- Provide Provide Encourage Ask children
especially in songs like ‘Peter perception | action songs materials for | frames for children to questions
Pointer' and 'Baby Small’. * fingers such as 'Five finger weaving in use their such as, 'Can
Matches finger symbols to * five Little Speckled painting. the outdoor fingers to you show me
collections of objects. * ten Frogs', ‘Five Encourage area, with count. Use ways to make
* tools Little Ducks' children to strips of cards with four (or any
* touch and ‘Five Little | make recycled finger other number
Monkeys’. different- plastic, twigs | symbols on, to ten) with
Ask children to | sized dots by | or fabric. which your fingers?’
show you five | using children have
fingers, three different to
fingers, etc. fingers. (This match to a
Provide small activity could collection of
groups with a be linked to objects or to
bag of expressive a numeral
numbers up to | arts
five: and design
one person by taking
picks out a inspiration
number and from great
the others artists,
show e.g., Seurat.
them that
number on
their fingers
Sets Uses binary sorting: dividing a * group Read Five Place groups | Provide Help children | Ask questions
collection into two groups, ones | * less Creatures by of between objects for realise that, such as “‘What
with a specific attribute and ones | ¢ match Emily Jenkins. five and ten children to although else do you
without. * more Carry out related sort, e.g., there may notice?’.
Comes up with their own * pattern whole-body objects, leaves, seeds | not Give children
criteria for sorting. * same sorts with such as and stones. necessarily be | time to
* set children sorting | cuddly toys Place a right and explain how
* sort themselves. or plastic coloured wrong they have
* text Start with a food, around | hoops, answer, they | sorted the
small group: ‘1 | the baskets, need to objects.
have five classroom. beanbags agree about Don’t jump
children in Ask children and balls in the attribute | in with your
front of me. to sort them | the area so by which the | ideas; they
Some have red | into two sets. | children can objects may




tops [point to Play What’s find ways to | will be surprise you
one My Rule? sort sorted.

side], some sort some them Make

don’t [point to | objects from comments
the other a when you
side].” This collection see sorting
provides a and ask going on in
large-scale children to the

version of guess the classroom,
sorting. Ask the | rule. Ask e.g., identify
other them those
children to to make up children who
check. their own eat a
Gradually rules packed lunch
introduce some and those
multiple who eat a
sets. Use school lunch.
dressing-up

clothes if

children wear

uniform.

Measurement | Makes comparisons between after Length Length Length Length Length
objects before Read Super Make ‘longer | Encourage Children Make a line
relative to size, length, weight compare Sandcastle than, shorter | children to often start of cuddly
and empty Saturday by than’ charts measure with general | toys and ask
capacity. fast Stuart J. that have using a descriptions, | children
Physically aligns two objects to full Murphy. photographs | variety of such as questions
see which is heavier (This does on the left, a | different ‘This is a tall such as
longer. than include symbol for methods. Ask | book. Thisis | “Which one is
Packs cubes into a box in an heavy imperial short or long | them ‘How a short the tallest?’,
organised way. holds less measures, but in many book.’, ‘Which one is
Can order up to five objects by holds more | can easily the middle, feet/hands/ rather than the
length. light be changed and a box for | twigs/pencils/ | specific smallest?”,
Uses ‘than’ to compare objects. lighter than | when reading.) | children to rulers do this | comparisons | ‘Can we line
Remembers the sequence of long The story is a draw another | measure?’. that involve them up in
events in a book or in real life. longer than | good object at the | Encourage counting or order?’,
Uses non-standard measuring measure introduction to | right. children to measuring. ‘How do
tools minute non-standard Children find | come up This involves | you know it

narrow measuring and | and draw with their children is right?” and
short the need objects that own ideas. saying things | ‘How might
shorter for accuracy. like we check?’.




than
slow
small
soon
tall
weigh
wide

Ask children
questions such
as ‘ls a spoon
the best

way of
measuring the
moat?’.
Weight

Read Balancing
Act by Ellen
Stoll Walsh.
Show children
a variety of
objects in pairs.
Ask them to
say which may
be heavier. Use
a pan balance-
scale to

check. On the
pan balance-
scale, show
them two
different
objects that
weigh the
same. Ask
them what it
means when
the scales do
not tip either
way.

Capacity

Read
Goldilocks and
the Three Bears
(traditional).
Show children
three bowls
and ask ‘Which
one do you

are shorter or
longer than
each
photograph
Weight
Working in
pairs,
children visit
the different
areas of the
classroom
and try to
find objects
that weigh
the same

as each
other. Ask
them to
devise a way
to keep a
record of the
things they
have found.
Capacity
Explain to
children that
there are
other
containers
belonging to
the bears
around the
classroom:
lunch

boxes in the
construction
area; cups
and water
bottles

in the water
area. Ask

Refer back to
the story: ask
children if
they think
they could
have chosen
the best tools
for
measuring
Weight

Let children
experiment
with
comparing
the weights
of a

variety of
items using
outdoor
bucket-scales.
With one
constant item
in one of the
buckets, ask
them to find
one

heavier, one
lighter and
one object
that weighs
the

same. Hang
containers on
elastic bands
for children
to
experiment
with how
different
objects

‘My book is
two blocks
taller than
yours.” Use
mathematical
language to
make
children’s
comments
more
quantitative.
Listen for
evidence of
understandin

g

of the big
ideas
(attributes,
measurement
and
accuracy).
Weight
When using a
balance scale,
children tend
to focus on
the fact that
the heavier
item goes
down. Bring
their
attention also
to the one
that goes up
and is lighter.
Capacity
Ensure
children have
a large
variety of
containers to

Weight

Ask children
to hold the
objects in
their hands
first and
make
predictions
about their
weight,
before
checking

on a balance
scale
Capacity

Ask questions
such as, ‘Why
do you think
that?’,

‘How could
you check?’,
‘How are
you going to
work

out which
one holds the
most?’,
‘These
containers
are

the same size.
How do you
know they
contain the
same
Amount?’
Time

Ask children
questions,
e.g. (time of




think belongs
to which
bear?’. Use
puffed rice to
illustrate the
varying
capacities of
each bowl.
Ask children to
come up with
ideas to check
the different
capacities of
containers.
Some children
see that it is
possible to put
one bowl
inside another.
This
demonstrates
increased
conceptual
understanding.
Time

Create a comic
strip of events
that happen
during the
day. Explain to
children you
have muddled
up the order
and would like
their help in
putting it right

them to
work out
which
containers
belong to
which bear
Time
Provide
children with
cards on
which they
draw their
own routines
or other
things that
they might
add to the
comic strip.
Leave
familiar
books with
simple
timelines in
the book
corner.
Encourage
children to
retell the
stories to
each

other

stretch the
bands
Capacity
Place boxes
of different
sizes in the
outdoor
area.

These are the
bears’
treasure
boxes.
Children use
objects in the
outdoor area
to check
capacity.
Time

Set up a short
trail through
the outdoor
area or
school
grounds.
Time how
long it takes
children to
complete it

explore. Give
them lots of
time for this
activity; it
could

last for a
week or
longer, as the
more
children
experiment
the more
they will
learn. Draw
their
attention to
different
shapes
containing
the same
amount. This
is the first
step towards
understandin
g
conservation
of volume
Time

Use
vocabulary
relating to
time as much
as possible.
There are a
vast number
of words and
phrases
associated
with time,
e.g.
(duration)

event) ‘What
do

you do first?’,
‘What
happens after
that?’, ‘What
do you

think comes
next?’, ‘What
time is
lunchtime?’,
‘What

time is home
time?’;
(duration)
‘Which things
can you

do
quickly/slowl
y?’, ‘How
many
minutes did
this take?’.




how long,
minute,
second,
hours, days,
weeks; (time
of event)
now, this
afternoon, at
lunch time,
at 1 o’clock,
spring,
summer,
autumn,
winter, later,
earlier,
immediately.
Make a list of
words and
expressions
about time
and take
opportunities
to use them
with
children.

Shapes

Is beginning to use attributes to
describe

shapes.

Recognises corners.

Describes 3D shapes using 2D
names, e.g., a

cuboid is called a rectangle.
Recognises edges and sides.
Can make a picture using 2D
shapes.

Can build structures with arches,
roofs and

gaps for windows.

circle
corner

* cube
cuboid
cylinder
* edge

* face

* hexagon
equadrilatera
|

* rectangle
* side

* sphere

* square

* triangle

2d shapes Read
City Shapes by
Diana Murray.
Take children
ona

walk in the
local area and
see which
shapes they
can

spot. As they
find the shapes,
they could
then tick them

2d shapes
Ask children
to make
shape bingo
cards (with
six

boxes each)
by drawing
around shape
templates.
Play

the game.
Provide
boards and
flat shapes

2d shapes
Tie a number
of skipping
ropes
together to
make a
circle.
Children
stand inside
and pull the
rope up to
waist level.
Then ask
them, using

2d shapes
Tell children
that squares
are a type of
rectangle
because they
have the
same
features.
Encourage
children to
describe why
a shape does
not belong
toa

2d shapes
Ask questions
such as, ‘Do
you think we
could make a
bigger square
than the one
you have?’
3d shapes
Ask questions
such as
“Which
shapes do
you think are




off on a
checklist

3d shapes
Play Tower
Challenge:
explain to
children that
you want

to build a
block tower
that is as tall as
them.
Deliberately
build it with a
small base so it
is not very
stable. Ask
children how
you might
solve the
problem and
which

might be the
best bricks to
use.

Shapes within
shapes

Read Colour
Zoo by Lois
Ehlert.
Encourage
children to
make pictures
using shapes.
Discuss the
shapes that
they have
used.

for children
to make
Pictures.

3d shapes
Place blocks
near the
small world
toys.
Encourage
children to
build a town
for the toys.
Encourage
children to
build their
own towers.
Provide
pictures of
famous
towers
around the
world for
them to
look at
Shapes
within shapes
Provide
simple
tangram mats
for children
to use.
Initially,
make sure
the mats are
colour coded
with
correspondin
g-coloured
tiles. Later,
the tangram
outline

different
numbers of
children, to
make
different
shapes.

Ask children
to make
different
shapes with
their

Bodies

3d shapes
Encourage
children to
take part in
Loose Parts
Play by
providing a
variety of
different
equipment.
(Play
Scotland
provides a
useful Toolkit
for this:
www.playsc
otland.org)
Ensure there
is a variety of
3D shapes.
Shapes
within shapes
Hide pieces
of shapes in
the outdoor
area, one
colour

per shape.
Encourage

certain
category.
Show non-
examples to
focus
children’s
attention on
critical
attributes,
e.g., aslice of
pizza is not a
triangle
because it has
a curved
outer

edge.
Children
learn more
about shapes
through
guided play,
with teachers
interacting
and asking
Questions.
3d shapes
Allow
extended
time for
children to
play and
experiment
with the 3D
blocks.
Encourage
children to
build
constructions
with an
interior space
and objects

the
strongest?’,
‘Which
shapes are
you going to
use for

your tower?’
and ‘Why?'.
Shapes within
shapes

Talk to
children
about their
pictures.
Comment on
any

rotations
they have
made and if
they have
used the
same shape
but in
different
sizes. Use
correct
mathematical
terminology.




can be children to within them,
uncoloured find all the e.g., a bed
so that pieces of for a teddy,
children can the same or walls for a
devise their colour and farm.
own see what Shapes
combinations | shapes they within shapes
of shapes can make. Making
within the pictures with
outline. shapes
Make involves
sandwiches children
and cut them rotating,
into a variety combining
of shapes and changing
sizes of
shapes. This
will
prepare them
to find
shapes inside
other shapes.
Children will
initially use
single shapes
that do not
combine into
a bigger
shape. They
will then
move on to
combining
shapes to
make a
picture.
Spatial Describes the position of an * backwards | Display a Encourage Encourage Spend lots of | Ask questions
relationships object. * behind simple map of | children, children to time such as ‘How
Follows/gives verbal directions * between the outdoor working in use the discussing are you going
to find * flip area. Tell pairs, to vocabulary positional to get past
something using spatial * forwards children create scenes | cards to give | and that
language. * in front directional obstacle?’




Follows a simple map.

map
next to
on
pathway
position
rotate
route
under
where

that a teddy is
coming to visit,
and you have
to show him
how to
negotiate the
outdoor area.
Display
symbols and
the words:
over, under,
though,
around, out,
past, into,
and across.
Create a story
about Teddy
using the
symbols and
words. Read A
Lion in the
Night by
Pamela

Allen.
Encourage
children to
point out
when they
hear
positional and
directional
words.

in different
areas of the
classroom.
Give them a
set of
vocabulary
cards (using
the words
above).
Taking turns,
children turn
over a card
and give
their partner
an
instruction,
e.g. ‘Go
through the
forest.’, ‘Go
under the
bridge.” You
may have to
model this
activity first

directions in
the outdoor
area.

aspects with
children.
Provide lots
of books,
such as:
We’'re Going
on a Bear
Hunt by
Michael
Rosen

Last Stop on
Market Street
by Matt de la
Pena

Little Red
Riding Hood
(traditional)
Cat Up, Cat
Down by
Catherine
Hnatov
In-Between
Things by
Priscilla Tey
A Parade of
Elephants by
Kevin Henkes
Into the
Outdoors by
Susan Gal.

and ‘How
did you
decide which
card to

use?’.




Specific 3:
Understanding
the world

Data Sorts objects by a single attribute | ¢ bar graph Read Hannah’s | Leave a Make a large | Think about Ask questions
and is able * chart Collections by variety of realia grid which daily such as ‘How
to say how many. * graph Marthe different outside. Use routines does the
Interprets a realia graph and * how many | Jocelyn. Ask collections it to classify could be graph help us
pictogram with * label children if they | for children different displayed answer our
some adult guidance. * less have any to objects such using a questions?’,

* more collections at sort in each as bikes, graph, e.g., ‘What are the
* pictogram home. area. Provide | trikes, push- weather data | differences
* realia Show them realia grids in | along toys, could be between a
graph some objects case children | leaves, twigs, | collected realia graph
* sort you have want to use stones, shells, | over a and a
collected and them. etc. month. pictogram?’
explain to Encourage Encourage Often the use | and
them that, like | children to children to of data in ‘What can
Hannah, you make their choose their schools is you tell me
need to sort own own focused on about the
them collections. categories for | collecting graphs?’.
out and need Provide sorting. and sorting.
their help. bowls, boxes The analysis
Ensure your and baskets of the data is
objects have for them to often
about store missed or
five different them in done
categories and superficially.
ask children for Research has
suggestions for shown that
sorting them. spending
First create a more time
realia graph on the
then a analysis has
pictogram. greater
impact
on children’s
mathematical
development
History Organises images from a story * after Read The Provide Provide pots, | Display a Ask questions
into a * before Growing Story | simple, soil and seeds | daily such as,
plausible chronological order. e first by Ruth Krauss. | pictorial and recipe schedule with | “What did
Knows that children grow and e | think ... Link it to the construction | cards with events that you do first
change with the passage of time. | because today?’,




Joins in and talks about family
customs and

routines.

Talks about significant events
from their own

experience.

last week
new

old
second
today
tomorrow
yesterday

study of the
seasons. Ask
children how
they know
things are
growing and to
find ways to
record this.

plans for
children

to follow in
the
construction
area.

Create an old
and new
collection of
toys. Ask
children

to sort them
using their
own
attributes for
sorting.

pictorial
representatio
ns of how to
plant the
seeds.
Encourage
children to
look after
their plants.
Ask

children to
find ways to
measure
growth.
Compare
pictures of
old
gardening
tools with
new. Ask
children
what they
notice about
them.

can be
moved
around (use
VELCRO®
). Encourage
children to
help you
get the
sequence in
the right
order. Show
a picture
from

the day
before. Ask
children
what they
can
remember
from the
activity. This
allows them
to revisit,
remember
and
consolidate
learning
(retrieval
practice).
Give children
their own
schedule
boards and
ask them

to plan
which areas
of the
classroom
they are
going to

‘What are
you going to
do later?” and
‘What comes
next?’




visit first,
second, etc.
Ensure
reading
books are set
in the distant

past,
present and
future
Geography Gives details about * beach Provide Use simple Provide maps | Listen to Use ‘I
where they live, e.g., city, town | * church children with maps of the of the children wonder’
or village name, street name. * cinema maps and local area for | outdoor talking in scenarios
Uses some geographical e desert photographs of | children to environment. | order to find | with children,
vocabulary to describe their * globe their use Encourage out which eg. ’l
local environment. * hill local area. with small children to environments | wonder
Can talk about some places of * map Encourage world hide objects they are where the
local interest, * mosque them to talk characters, or | for each familiar with | river goes
e.g., the library, places of * mountain about what on which to other and and talking after it flows
worship, bus stops, * railway they see. build show the about. through our
train stations, shops, restaurants. | ® rainforest Encourage structures location on Provide town.’, ‘I
Can interpret a simple map of * river children to talk | with blocks. the map. resources to wonder who
the classroom. * road about family Use They could introduce might live
Is able to talk about some d members who | construction also use children to here.’, ‘I
similarities and supermarket may live in toys to create | directional less familiar wonder what
differences in countries around different a model of language to environments | the
the world. countries or their house help a . weather is
holidays they or partner find Children like in this
have school the object. from inner- place.' and
been on city areas ‘l wonder
may need to | what kind of
see more food is eaten
rural and here’
coastal
environments
and vice-
versa.

Ecology Looks closely at things in nature, | * animals Read Provide a Encourage Talk to Ask children
e.g., animals and plants, and ecommunity | Grandpa’s range of children to children how it makes
talks about * empathy Garden by natural plant, label, about taking | them feel
what they have seen. . Stella Fry. materials for | water and responsibility | when others

environment weed the . Encourage don’t




Can talk about how being * natural Take children children to class garden them to take | take care of
outside makes them feel. * plants out every day use care of both things in the
Knows that plants and animals . and encourage | indoors. their indoor classroom.
need water and responsibility | them to use They can use and outdoor | Talk to them
animals need food. * take care their senses. these to environments | about
Knows we need to take care of For example, make ,e.g., by what
materials, show them impressions putting tops empathy
e.g., putting things away how to make in on pens, means.
properly. ‘Deer ears’ by salt dough, dressing
cupping their etc up clothes
hands behind away and sit-
their ears, and-ride
and ask, ‘What vehicles in
can you hear?’. the right
Encourage place.
children to Show
use ‘splatter children the
vision’ — impact of
looking plastic on
around, side to animals
side, up (National
and down, Geographic
eyes sweeping has some
around. photos) and
Ask “What can ask them
you smell?’, what they
etc. think about
the photos
and what
they can do
to help
Design and Explores a range of everyday e architecture | Read lggy Encourage Go on a walk | Encourage Ask children
technology objects * break Peck, Architect | children to to investigate | children to which tower
and can talk about similarities * design by Andrea build towers | buildings think about is the tallest
and * join Beaty. Ask with lots of nearby and what kind of | and how
differences between them. * make children about | different ask building they
Draws what they are going to * materials tall towers materials. children they will know.
make. * measure they know of. Ask "Who what they make and to | Encourage
Chooses appropriate tools. * properties Provide can make the | notice about | draw their them to find
Explains what they are happy * repeat nonfiction tallest how they are | ideas. a way of
with in a product and how they | e speed books with building?’. built and measuring.




will tweak the design to * stability pictures of tall Provide a the shapes Allow them Talk to
improve it. * test buildings and wide range they can see. | to build their | children
* think ask of building towers to about some
children what materials: test out their | of the strange
they notice boxes, ideas. materials
about them. cartons, In doing this, | Iggy used to
Challenge cardboard they will find | make his
children to tubes, plastic out if the towers. Ask
build a tall cups, art buildings them if they
building using straws. stand up, think
lots of different | Provide and what anyone could
materials connectors: they can actually build
tape, glue, change to them and
elastic bands make the make them
and wire. buildings stand
Provide better up
tools: scissors or stronger.
and pliers. Encourage
children to
describe their
buildings to
others: how
they
designed
them initially
and what
they
changed to
improve it.

Science Explores the natural world, * animal Biology Biology Biology Biology Biology
using their five senses. * check Make some Show Ask children Talk to Ask questions
Describes the impact of weather | * describe small children to hide children such as,
and seasons on their daily life. * explain cardboard Masters of objects in the | about ‘Where do
Names and describes familiar * hypothesise | squares in Disguise: outdoor area | camouflage you think
plants and * material different Camouflagin | for a and why these
animals. * observe colours: green, | g partner to they think animals might
Investigates forces, light and * plant white, red, Creatures & find. Ask animals use live? and
vibrations. * predict brown and Magnificent them to it. (There are | “Why do you
Is beginning to talk about why * pull black. Mimics by explain why | some think a polar
things happen. * push Sprinkle the Marc Martin | they chose excellent bear

* seasons squares over and any that camouflage is white?’.




Predicts what might happen and
explains why.

Records findings in a

simple way.

* weather

an open area
of grass. On
the command
‘Go’, children
pick up the
squares as
quickly as
possible. Stop
about half-way
through and
ask which
colours they
have and if any
were easier to
find than
others. Repeat
on surfaces of
different
colours. This is
a good
introduction to
camouflage.
Chemistry
Read Alan’s Big
Scary Teeth by
Jarvis. Discuss
with

children how
to keep teeth
healthy.

Show children
some hard-
boiled eggs.
Explain to
them

that the shell is
like our teeth.
Put one egg
each into a
glass of coffee,
tea, fizzy drink,

other books
you have
about
camouflage.
Ask children
to choose an
object and
find a good
place

to hide it in
the
classroom.
Chemistry
Provide non-
fiction texts
so children
can look at
animals’
teeth.
Provide
props for
children to
role-play
being
dentists.
Make a giant
mouth out of
recycled
materials
and teeth out
of the
bottoms of
milk bottles.
Make marks
on the teeth
for children
to brush off.
Take out
some of

the teeth to
talk about

particular
hiding place
Chemistry
Make marks
on walls with
paint and
encourage
children to
brush them
off. Stick play
dough
around the
bottom of
Mega Blocks
and give
children
string (floss)
to

try and get
the dough
off.

Physics
Provide
magnets for
children to
test materials
in the
outdoors.
Attach paper
clips to small
items and
place

them in a
large bucket.
Ask children
to fish them
out

with a
magnetic
fishing rod.

photographs
available on
the internet
to share with
children.)

As a contrast
to
camouflage,
show
children
some
animals that
are brilliantly
coloured to
scare off
predators,
such as coral
snakes or
poison dart
frogs
Chemistry
Plan for and
systematically
use scientific
words that
children will
use. Use
images in
fiction and
non-fiction
texts to
introduce,
discuss and
reinforce
topical
vocabulary
that is
relevant to
children’s
own

Chemistry
Ask questions
such as, ‘Why
do we need
to clean our
teeth?’,
‘Which drinks
are not good
for teeth and
therefore, we
should only
have
occasionally?’
and ‘If we
do have a
sugary drink
what might
we do to
protect our
Teeth?
Physics

Ask questions
such as,
"How did
you decide
which

items you
were going
to test?' and
‘What have
you
concluded
about
magnets?’.




vinegar and
water. Ask
children what
they think will
happen to
them. Protect
another egg in
toothpaste and
put it in tea or
coffee.

Leave for three
days and
observe what
happens
Physics

Read Push and
Pull! Learn
about Magnets
by Julia

Vogel. Discuss
with children
what they
know about
magnets. Many
may have
magnets on
their fridges.
Ask them
which things
magnets attract

losing milk
teeth.
Physics
Provide a
variety of
magnets.
Encourage
children to
test

out different
things
around the
classroom,
asking them
to record
three
magnetic and
three non-
magnetic
items.

Show them a
magnet
maze: on a
simple road
map attach

a paper clip
to a card car.
Show how to
move the car
by

moving a
magnet
underneath.
Ask them to
make their
own.

investigations

After carrying
out
investigations
(such as the
€88
investigation,
above) ask
children
what they
notice and
what they
have
concluded.
Physics

Bring
children
together to
discuss their
findings.
Encourage
the
development
of children’s
scientific
enquiry skills
by reminding
them of their
predictions
and
comparing
them to what
they found
out. Model
how to
present their
findings: ‘We
predicted
that ...", ‘We




experimente

Specific 4:
Expressive arts
and design

dby...’, ‘We
found out
that ...” and
‘So we

think ... .
Ask children
to share their
recordings.
Show
children a
gold ring and
ask them if
they think it
is magnetic.
(They

may think
that all things
made of
metal are
magnetic.)

Cultural Likes art that is realistic and * artist Read Through | Provide Encourage Ask children Ask questions
awareness: relates to their experience. * collage Georgia’s Eyes | large, children to to compare such as,
Visual arts Can sort art by its medium. e colour by Rachel brightly look at the the work of ‘What do

Explores colour and colour * comment Victoria coloured, natural each new you like
mixing. e draw Rodriguez. cardboard world and artist about this
Is beginning to use painting and ¢ feelings Explore the flowers to try you painting?’.
drawing to * materials colours in the act as a base | to see it as introduce Make
represent actions and objects. * mixing book and for children’s | Georgia with the statements
Is beginning to use art to * observe discuss own would. work of ones | such as ‘| saw
demonstrate * paint children’s representatio | Encourage already you taking
feelings. * print ideas. Show ns of them to use explored. a lot of
Uses tools for a purpose. * sculpt children some flowers. the Ask them to different
e technique of Georgia Provide a environment | find coloured
* tools O’Keefe’s variety of to inspire similarities paint to your
paintings and other their own and table.” This
ask them what | materials paintings. differences. encourages
they notice. such as Create children to
card, scissors, artworks talk about
tissue paper, alongside what they
glue and children as were




scrap paper they are doing and
ina more likely encourages
variety of to much more
colours. experiment discussion
Encourage with different | than
children to materials if saying ‘Tell
create their they see you | me what you
own flower. using them. have painted.
Provide Model
modelling techniques
clay for and make
children who suggestions
might want as you go.
to reproduce Encourage
the skulls children to
seen in the talk about
book. their
artworks
(processes as
well as
product).
Cultural Matches an instrument to its * beat Music Music Music Music Music
awareness: sound. * dynamics Sing with Provide Create an Play a wide Ask questions
music Describes the quality of a sound | * genre children at opportunities | outdoor variety of such as,
as, €.g., loud, quiet, long: short. | instrument different times | for children stage with genres of ‘What do
Can sing a whole song with * melodic of the day. to listen to a | music on music to you like
othfers. . X s.hape Vary the variety which children. about this
Sir:])go.ys changing words in a . ;teclgdy type of song to | of different children Think piece of
Can clap in rhythm. « thythm include nursery genr.es of can dance carefully ‘mu5|c?' and
Enjoys marching, dancing, e structure rhymes, music at and perform. | about how How does
jumping, twirling, skipping and * tempo traditional listening you can this music
tiptoeing, etc. to music. o texture songs and stations. widen make you
Enjoys playing a wide variety of ¢ timbre songs for Provide children’s feel?’
instruments. special instruments cultural
occasions. that children capital by
Share songs can use to ensuring they
from the play along hear music
different with the from around
cultures in your | music. the




class. (Children world and
may from
be surprised to different
hear that the eras. Start
tune for with
‘Happy instrumental
Birthday’ music so
is used in many children are
different not
languages.) distracted by
the language.
Ask children
what their
favourite
piece of
music is and
create a class
playlist.
Cultural Can move in a * angry Dancing Dancing Dancing Dancing Dancing
awareness: variety of different ways. * dance Read Giraffes Show Provide a Comment on | Ask children
dancing Moves to different musical * expression | Can’t Dance by | children dance stage how which dances
rhythms and tempos, often as * feelings Giles Andreae. | videos of the | area and children’s they prefer
animals, e.g., lions, elephants * happy Encourage different music movement is | and why.
and * music children to genres of outside. different
monkeys. * sad move like the dance according to
Moves in response to different e stimulus different mentioned in the genre of
stimuli. animals. Play the book. music being
Copies movements shown by the Provide played. Talk
the teacher. music for the props for to
Demonstrates emotions through different genres | them to use. children
facial of dance about why
expressions and gestures. mentioned in that might
Responds to music from other the be. Explore
cultures with different ways of book. with children
moving. Encourage which music
children to is fast, slow,
move to the loud, quiet,
rhythm. etc.







