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Intent 
Reading is at the heart of Sandlings; children learning to read for pleasure and to be confident fluent readers at each 

stage of their reading development. We want children to read words accurately and automatically (decoding and 

fluency) and understand texts (understanding both the literal and subtle nuances of text). 

 

The principles of our Sandlings ethos “Sandlings is a unique, nurturing school where everyone belongs and thrives” 

can be seen throughout our Reading curriculum and provision but in particular in developing a sense of belonging 

through book clubs, reading cafes, competitions and library spaces as well as celebrating uniqueness through reading 

about diversity in carefully considered books. 

Learning is a change to long-term memory. Our aims are to ensure that our pupils experience a wide breadth of 

study and have, by the end of each key stage, long-term memory of an ambitious body of procedural and semantic 

knowledge. 

Curriculum drivers shape our curriculum breadth. They are derived from an exploration of the backgrounds of our 

pupils, our beliefs about high-quality education and our values. They are used to ensure we give our pupils 

appropriate and ambitious curriculum opportunities. At Sandlings we want children to be successful through learning 

through real experiences, for children to understand their learning, and be creative in their learning. 

Cultural capital gives our pupils the vital background knowledge required to be informed and thoughtful members of 

our community who understand and believe in British values. 

Curriculum breadth is shaped by our curriculum drivers, cultural capital, subject topics and our ambition for pupils to 

study the best of what has been thought and said by many generations of academics and scholars. 

Sandlings Primary School  

Reading Policy  

 

Date  May 2024  

Review  May 2026   

Reviewed by  Headteacher and Staff   

 

Under the Equality Act 2010 we have a duty not to discriminate against people on the basis of their age, 

disability, sex, gender reassignment, pregnancy or maternity, race, religion or belief and sexual orientation, 

marriage and civil partnership.  This policy has been equality impact assessed and we believe that it is in line with 

the Equality Act 2010 as it is fair, it does not prioritise or disadvantage any pupil or adult and it helps to promote 

equality at this school. 
 

Associated policies and documents   

 Teaching and Learning policy 

 SEND policy  

 Marking and Feedback policy  

 Curriculum Intent Statement  
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Our curriculum distinguishes between subject topics and threshold concepts. Subject topics are the specific 

aspects of subjects that are studied. Threshold concepts tie together the subject topics into meaningful schema. The 

same concepts are explored in a wide breadth of topics. Through this ‘forwards-and-backwards engineering’ of the 

curriculum, pupils return to the same concepts over and over, and gradually build understanding of them. 

For each of the threshold concepts, there are three milestones, each of which includes the procedural and semantic 

knowledge pupils need to understand the threshold concepts, provide a progression model. 

 

Two thresholds concepts drive our Reading curriculum: 

1. To read words accurately 

This concept involves decoding and fluency. 

2. To understand texts 

This concept involves understanding both the literal and subtle nuances of text 

The characteristics we aim to foster in our children are: 

• Excellent phonic knowledge and skills. 

• Fluency and accuracy in reading across a wide range of contexts throughout the curriculum. 

• Knowledge of an extensive and rich vocabulary. 

• An excellent comprehension of texts. 

• The motivation to read for both study and for pleasure. 

• Extensive knowledge through having read a rich and varied range of texts 

  

Phonics (reading and spelling) 

Our aim is for all children to be fluent at reading and writing. We teach reading in EYFS, Key Stage 1 and for those 

children who need more support in developing fluency in Key Stage 2 through Little Wandle Letters and Sounds 

Revised, which is a systematic and synthetic phonics programme. We follow the schemes progression which ensures 

children build on their growing knowledge of the alphabetic code, mastering phonics to read and spell as they move 

through the school. As a result, all children are able to tackle any unfamiliar words as they read. We model the 

application of the alphabetic code through phonics in shared reading and writing across the curriculum and have a 

strong focus on language development because speaking and listening are crucial skills for reading and writing in all 

subjects. 

 

 

Comprehension 

We value reading as a crucial life skill and by the time children leave us, they read confidently for meaning and for 

pleasure. Our readers are well equipped with the tools to tackle unfamiliar vocabulary and children are encouraged 

to see themselves as readers for both pleasure and purpose. 

Implementation 

We use the Chris Quigley Essentials Curriculum scheme to plan our Key Stage 2 reading curriculum as well as 

supplement opportunities for reading in Key stage 1 and EYFS. Our curriculum design is based on evidence from 

cognitive science; three main principles underpin it: 

• Learning is most effective with spaced repetition. 

• Interleaving helps pupils to discriminate between topics and aids long-term retention. 

• Retrieval of previously learned content is frequent and regular, which increases both storage and retrieval 

strength. 

In addition to the three principles, we also understand that learning is invisible in the short term and that sustained 

mastery takes time. 

 

Oracy 

We use Oracy as the golden thread for children to talk about reading using specific vocabulary and sentence stems to 

explore texts knowledge, ideas, thoughts and opinions. 

 

Phonics 

We teach phonics for 30 minutes a day. In Reception, we build from 10-minute lessons, with additional daily oral 

blending games, to the full-length lesson as quickly as possible. Every Friday, we review the week’s teaching to help 

children become fluent readers.  

https://www.littlewandlelettersandsounds.org.uk/
https://www.littlewandlelettersandsounds.org.uk/
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Children make a strong start in Reception: teaching begins in Week 2 of the Autumn term using the Little Wandle 

Letters and Sounds Revised expectations of progress: 

 

 Reception Children are taught to read and spell words using Phase 2 and 3 Grapheme- Phoneme- 

Correspondence (GPCs), and words with adjacent consonants (Phase 4) with fluency and accuracy. 

 Year 1 children review Phases 3 and 4 and are taught to read and spell words using Phase 5 GPCs with 

fluency and accuracy. 

 Year 2 children and above are placed in the correct group according to placement assessments and those 

who need it, have catch up groups using the Little Wandle Catch up programme and resources.  

 

Reading Development Key Stage 1 and Reception 

We teach book craft through reading stories to children, modelling and engaging children in the joy of listening to 

and retelling stories as well as non-fiction texts. This is particularly developed in the small world, class libraries and 

role play areas. To begin their reading journey children will take home books to create and retell stories using 

pictures.  As phonic knowledge quickly develops, Little Wandle reading books are then accurately matched to their 

phonic knowledge to allow children to practice new skills, build on previously learnt phonemes and develop reading 

fluency. 

 

Early reading practice sessions three times a week 

We teach children in EYFS and KS1 to read through reading practice sessions three times a week. These are taught in 

small groups of approximately six children and use books matched to the children’s secure phonic from the Little 

Wandle for Letters and sounds scheme.  

Each reading practice session has a clear focus, so that the demands of the session do not overload the children’s 

working memory. The reading practice sessions have been designed to focus on three key reading skills: 

 

 Decoding 

 Prosody: teaching children to read with understanding and expression 

 Comprehension: teaching children to understand the text  

 

In Reception these sessions start in Week 4. Children who are not yet decoding have daily additional blending 

practice in small groups, so that they quickly learn to blend and can begin to read books.  

In Year 2, we use the Little Wandle fluency reading books which bridge the transition from phonetically decodable 

books to chapter books for more fluent readers. These are carefully matched to the children’s fluency level.  

 

Home Reading 

The decodable reading practice book used in class goes home to ensure success is shared with the family.  

Reading for pleasure books from our school library also go home for parents to share and read to children. We share 

the research behind the importance and impact of sharing quality children’s books with parents through workshops, 

reading cafes, leaflets and the Everybody read! resources. 

In addition, children take home a book from their class library to read and enjoy with family at home. 

 

Phonics Support for Parents 

We use the Little Wandle Letters and Sounds Revised parents’ resources to engage our families and share information 

about phonics, the benefits of sharing books, how children learn to blend and other aspects of our provision, both 

online and through workshops. 

 

Additional reading support for vulnerable children  

Children who need more practice receive additional catch up and keep up sessions to practice the day’s sounds and 

words or in some cases more bespoke and in depth intervention.  Children in year 2 and into key stage 2 follow the 

rapid catch up programme to meet their learning needs.  

 

 

Ensuring consistency and pace of progress 

Every member of teaching staff across the school have been trained in the Little Wandle scheme. Those who deliver 

phonics and early reading lessons use the same language, routines and resources to teach children to read so that we 

lower children’s cognitive load. Weekly content grids map each element of new learning to each day, week and term 

for the duration of the programme. Lesson templates, Prompt cards and ‘How to’ videos ensure teachers all have a 

consistent approach and structure for each lesson. 

 

 

https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf
https://collins.co.uk/pages/collins-big-cat-little-wandle-letters-and-sounds-revised?gclid=EAIaIQobChMItpHO_saS_QIVgtLtCh0chgz1EAAYASAAEgKLW_D_BwE
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/everybody-read/
https://www.littlewandlelettersandsounds.org.uk/resources/for-parents/
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Key Stage 2 

 

Whole Class Reading Sessions 

A broad and diverse range of high quality texts are used and teachers use modelling thought processes and reading 

strategies as well as the use of prosody when reading to the class. Teachers ensure that knowledge of the text 

necessary for comprehension is taught before children read the text, alongside any vocabulary needed to set children 

up for success before they begin reading. Children engage in reading discussions using oracy and practice reading 

through techniques such as echo reading and fastest finger first.  

 

A variety of teaching and learning styles are used when teaching Reading: 

 

 Setting tasks of increasing difficulty where children can choose a task they feel challenges them either a Do It, Use 

It or Own It task (DUO) 

 Providing opportunities for pupils to work on their own and to collaborate with others 

 

Home Reading  

Children take home books from their class fiction library which are selected to add variety of high quality choice as 

well as link to class subject learning. 

 

Whole School Reading  

 

Reading Records  

A reading record forms a link between home and school and parents are encouraged to read and share books with 

their child at least three times a week. Parents are given advice leaflets to support them read with their child at home. 

 

Reading for pleasure 

Alongside whole class reading sessions and in Key stage 1, group reading practice sessions, each class has daily time 

planned to enjoy a class novel. Teachers skilfully model reading aloud and the thought processes of developing 

comprehension as you read. Children are involved in deciding which novel to enjoy together from a suggested book 

list. Sandlings has a well-stocked fiction and non-fiction library of which each class has a weekly time slot to spend 

reading for pleasure with our librarian who runs a book club. There are inviting class library areas in each classroom 

and children are encouraged to make lists of books they wish to read, discuss books using stem sentences, 

recommend books to others and make review maps. 

 

Homework  

It is expected that each child reads at home at least three times a week. This is encouraged additional support 

materials for parents to deepen their questioning and phonic skills when working with their children. Little Wandle 

books have key learning points in the back including decoding, prosody and comprehension questions and 

techniques to link directly to the children’s learning in school. 

 

Resources  

Our school has an extensive fiction, and non-fiction library and in addition each class has high quality books in their 

class libraries. 

Alongside this, each termly project throughout our 2-year cycle has a carefully chosen text resource box to ensure 

high quality material is available across the curriculum and genres. This also ensures children have a wide variety of 

experiences and texts are specific to year groups. Classes also have access to Kindles to enjoy novels together.  

 

Enriching Our Curriculum Through Social Moral Spiritual and Cultural Education (SMSC) 

 

SMSC is developed in many ways such as:  

 by asking pupils to imagine what it might be like to live in different parts of the world. 

 by making links with history when exploring the environment and speculating on why the landscape is as it 

is. 

 by comparing their lives with pupils living in other countries 

 by considering how people treat the environment; posing questions such as, ‘how are we changing our 

surroundings–are some things for the better and others for the worse?’ who benefits and who suffers? what 

should be our personal response to these? Who should look after our environment? 

 by providing positive and effective links with the wider community, both locally and 

 by considering social responsibility e.g. care for the environment, impact of traffic on the local area, tourism 
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Local places we visit  

Every year, the children experience a trip to Woodbridge Book shop to spend their World book day token and 

choose new texts for their class library. Other enrichment opportunities include Inviting parents into school for 

reading cafes twice each term, throughout the year along with a calendar of book related events such as competitions 

World Book Day, and an annual book fair. 

Impact 

The role of the subject leader is to monitor pupil outcomes through evaluation of the strengths and weaknesses of 

Reading teaching and learning across our school. Areas for further improvement are prioritised in a yearly school 

development plan and the subject lead through their work in delivering the plan will work with and support 

colleagues, including keeping them apprised of new initiatives and developments in Reading.  

We value reading as a crucial life skill and by the time children leave us, they read confidently for meaning and 

regularly enjoy reading for pleasure. Our readers are well equipped with the tools to tackle unfamiliar vocabulary 

and children are encouraged to see themselves as readers for both pleasure and purpose. 

 

Assessment  

 

EYFS and Key Stage 1 

Assessment is used to monitor progress and to identify any child needing additional support as soon as they need it. 

 

Assessment for learning is used:  

 daily within class to identify children needing support  

 weekly in the Review lesson to assess gaps, address these immediately and secure fluency of GPCs, words 

and spellings. 

 

Summative assessment for Reception and Year 1 and 2 is used: 

 Every six weeks to assess progress, to identify gaps in learning that need to be addressed, to identify any 

children needing additional support and to plan the support that they need. 

 Assessments are reviewed by SLT through the Little Wandle Letters and Sounds Revised assessment tracker, to 

narrow attainment gaps between different groups of children and so that any additional support for teachers 

can be put into place.  

 

Fluency assessments measure children’s accuracy and reading speed in short one-minute assessments. They are used:  

 In Year 1 and 2, when children are reading the Phase 5 set 3, 4 and 5 books 

 To assess when children are ready to exit their programme. For Year 1 children, this is when they read the 

final fluency assessment at 60–70+ words per minute and at Year 2 and beyond, 90+ words per minute. At 

these levels, children should have sufficient fluency to tackle any book at age-related expectations 

 After exiting their programme, children do not need to ready any more fully decodable books 

A placement Assessment is used:  

 with any child new to the school to quickly identify any gaps in their phonic knowledge and plan and 

provide appropriate extra teaching. 

 

PIRA Reading Assessment  

Children in years 1 and 2 will also have 3 PIRA reading assessments across the year to provide an additional 

understanding of any gaps and how best to support their progress. Alongside teacher assessment, a termly PIRA 

reading assessment task to support teacher assessments and to use as a comparison to national standardised and 

Hodder scores to determine attainment and progress 

 

Statutory Assessment 

 Children in Year 1 sit the Phonics screening check. Any child not passing the check re-sits it in Year 2. 

 

Key stage 2 

There is continuous assessment within the daily reading lessons and throughout the English unit teaching sequence i.e. 

through teacher questions and observations. Teachers will mark guided reading work and monitor reading books both 

individually and in group or whole class sessions. This ensures that rapid intervention can take place when appropriate, 

or during catch-up sessions.  

 

Once each half term, whole class reading is paused and there is a week dedicated to ensuring each child is assessed 

individually to ensure accuracy in our understanding of their progress and attainment. Alongside teacher assessment, a 

termly PIRA reading assessment task to support teacher assessments and to use as a comparison to national standardised 

and Hodder scores to determine attainment and progress. All assessments are analysed by either class teachers, subject 

https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/03/LS-KEY-GUIDANCE-GETTING-STARTED-ASSESSMENT-FINAL.pdf
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-year-1/
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2022/03/LS-LITTLE-WANDLE-FLUENCY-ASSESSMENTS-PD05.pdf
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leads or SLT and any gaps in knowledge and skills are fed back into medium-term planning to ensure progress 

 

Across the school 

All assessments are fed termly onto the Chris Quigley Depth of Learning assessment trackers against national curriculum 

objectives; this ensures teachers are monitoring progress and identifying strengths and areas for development within 

the class. 

Across the three milestones (Years 1&2 3&4 5&6) it is expected that at the end of each milestone most children will 

be at an advancing understanding and some will have a deeper understanding. We assess the children's depth of 

understanding each term and use this to assess whether pupils are on track to meet our expectations by the end of 

each milestone. 

We report on pupil’s achievement, attainment and progress in annual report to parents and autumn and spring term 

parent’s evenings as well as midterm reports. 

 

 

Equality and Diversity  

Under the Equality Act 2010 we have a duty not to discriminate against people on the basis of their age, disability, 

sex, gender reassignment, pregnancy or maternity, race, religion or belief and sexual orientation, marriage and civil 

partnership.  Our provision is designed to not prioritise or disadvantage any children but meet the needs of all 

children. Our resources are carefully chosen to reflect diversity.  

 

 

Reviewed May 24    Next Review May 25 


